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Assessment Descriptors 

Schools now have the freedom to assess and track as they wish.  Currently the only requirement on schools from the 

DfE is that any assessment system should reflect the New National Curriculum and: 

Support teachers with their planning, including targeting support 

Support leaders in identifying successes and next step priorities 

Support governors in challenging underperformance 

Support parents in knowing their child’s strengths/weaknesses against national expectations 

How to use these materials:  

The PoS Summary aims to guide teachers 

to the correct column in the first instance.  

If the PoS summary typically describes the 

pupil’s attainment the teacher should 

continue down into the finer detail set out 

in the middle column.  The bullets may be 

used as a gap analysis.   

If the pupil is not meeting the criteria in 

the PoS summary then the teacher should 

look at the first column.   

Similarly if the pupil is clearly working 

above the summary statement, then they should look to the final column. 

Awarding Standards 

Lower 

Attainers/SEN 

(ELG/Pscales/0) 

EMERGING (1) Working 

Towards (2) 

Working at the 

expected 

standard (3) 

Working above 

(4) 

Exceeding 

expected 

standards (5) 

G&T  

A zero score 

means the child 

is working on 

the year 

standards but 

has not met the 

standards yet. 

In special cases 

the teacher 

may look at 

lower year 

group 

expectations to 

ensure 

assessment 

reflects actual 

attainment. 

Year 2 will use 

P-Scales for 

SEN. 

Evidence shows 

that the pupil is 

working below 

expectations 

set out in the 

middle column, 

but meets the 

majority of the 

statements in 

the EMERGING 

column.   

Evidence shows  

the pupil has 

met all of the 

emerging 

standards. Plus, 

able to use and 

apply some of 

the expected 

standards but 

not consistently 

and sometimes 

needs support. 

They are 

therefore 

Working 

Towards the 

End of Year 

Expectations.   

Evidence shows 

that the pupil 

can 

consistently 

and 

independently 

use and apply 

all of the 

expected 

standards (with 

the exception 

of handwriting) 

and have 

therefore MET 

the End of Year 

Expectations.   

Evidence shows 

that the pupil 

has met all the 

End of Year 

Expectations 

and has moved 

on to meeting 

some of the 

statements in 

the exceeding 

column. This 

demonstrates 

they are 

beginning to 

show a greater 

depth of 

learning. 

Evidence shows 

that the pupil is 

working well 

beyond the End 

of Year 

Expectations. 

The pupil can 

consistently 

and 

independently 

use and apply 

all of the 

statements in 

the exceeding 

column.   

In some special 

cases the 

teacher may 

wish to look at 

higher year 

group 

expectations to 

ensure tracking 

reflects actual 

attainment.  

Clarification:  some- starting to acquire skill/knowledge and demonstrated on occasion but not consistent or frequent, 
many/most- statement generally met with only occasional errors.  

Progress: a child attaining expected in EYFS, should then be expected or above at the end of year 1 and year 2.  
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EYFS Writing Standards 
Children use their phonic knowledge to write words in ways which match their spoken sounds. 
Children are able to write some irregular common words (phase 2 and 3). 
Children can write sentences which can be read by themselves and others. 
Children can spell some words correctly (phase 2 and 3) and others are phonetically plausible. 
 

EMERGING (ELG1) EXPECTED (ELG2) EXCEEDING (ELG3) 
 

Left/right hand dominant. 
Form some letters in the air/sand/gloop/gravel correctly 
with his/her finger. 
 
Chooses to work on the writing table or often selects 
different tools to write with (chalk, pens, pencils, crayons) 
on whiteboards, paper, card, clipboards etc. 
 
Mimics in role play; writing lists, taking a telephone 
message, making a menu or taking someone’s order. 
 
‘Read’ what he/she has written (even though it is illegible 
to the audience). 

Orally segment CVC words and can match a word with a 
picture (phase 2). 
Can ‘write’ about something special to him/her (magic 
writing). 
 
Talks about the letter formation or states the handwriting 
sentence when writing some letters. 
 
Spell and write some keywords (phase 2 and 3). 
 
Say several letter sounds/names while writing his/her own 
name. 
 
Writing of sentences is legible so mediation is not necessary 
and he/she can read own writing. 

Orally segment CVC, CCVC or CVCC words and is able to 
write such words phonetically plausibly or correctly (phase 
3). 
Say a complete sentence out loud before having a go at 
writing it down. 
 
Spell and write most keywords in phase 2 and 3 
 
Check own writing (of more than one sentence) to ensure it 
makes sense and words are not missing in simple short 
sentences. 

 

 

Writing P-Scales for Year 2 SEN children (further information is at the end of this booklet) 

P4 P5 P6 P7 P8 

Show they understand that marks and 
symbols convey meaning, for example, 
placing photographs or symbols on a 
timetable or in a sequence.  
Make marks or symbols in their 
preferred mode of communication. 
 
(Any sort of mark, including scribble 
writing by a picture.) 

Produce meaningful marks or symbols 
associated with their own name or 
familiar spoken words, actions, images 
or events, for example, contributing to 
records of their own achievements or 
to books about themselves, their 
families and interests. 
Trace, overwrite or copy shapes and 
straight line patterns. 

Produce or write their name in 
letters or symbols. 
Copy letter forms, for example, 
labels and/or captions for pictures 
or for displays. 

Group letters and leave spaces 
between them as though they are 
writing separate words. 
Aware of the sequence of letters, 
symbols and words, for example, 
selecting and linking symbols 
together, writing their names and 
one or two other simple words 
correctly from memory. 

Show awareness that writing can have a 
range of purposes, for example, in relation 
to letters, lists or stories.  
Show understanding of how text is arranged 
on the page, for example, by writing or 
producing letter sequences going from left to 
right. 
Write or use their preferred mode of 
communication to set down their names 
with appropriate use of upper- and lower-
case letters or appropriate symbols. 

 

Composition     Grammar & Punctuation    
Spelling       Handwriting 
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Year 1 Writing Standards 

Start (1.0)                 Emerging (1.1)               Working Towards (1.2)                    EXPECTED (1.3)                          Working Above (1.4)                                             Exceeding (1.5) 

 
 
 
 
 
 
When writing about personal experiences and real events, 
the writer can talk about what they are going to write about. 
Ideas are linked to the topic 
 
Writing demonstrates single simple sentences  
 

There is some evidence of playing with punctuation marks 

(capital letters, full stops)  
 

Most words containing taught phonemes are correct- GPCs, 

(phase 3/4) 

Some common keywords (Yr1 list) are spelt accurately  

 

Lower case letters are mostly formed accurately   

 

Capital letters and digits 0 to 9 are mostly accurately 
 
The writer can read their work out loud to check it makes 

sense and is beginning to make changes  with support  

 

 

 

 

 

Independent writing shows some features of the given text type when 
writing about personal experiences and those of others (real and fictional), 

writing about real events and writing poetry, however pieces may not 
always maintain form.  The writer rehearses what they are going to write 
about and composes sentences orally before writing them.  Sentences 

build short naratives, with some evidence of simple clauses.  Spellings set 
out in Appendix 1 are mainly accurate including days of the week. The use 

of punctuation marks outlined in Y1 Appendix 2 is starting to develop.  
Letters and numbers are mostly formed accurately.  
Writing is read out loud to check it makes sense. 

 

 
Single clause sentences are sequenced to form short narratives   

Some use of simple co-ordination is evident using ‘and’ to join clauses  

 
Beginning to punctuate sentences using: 
- capital letters and full stops  
- question marks or exclamation marks 
 
Capital letter for names of people, places, the days of the week, and 
the personal pronoun ‘I’  
 

Most words containing taught phonemes (phase 5), GPCs and  
common key words set out in Y1 list are spelt accurately  
Days of the week are spelt mostly accurately (phonetically plausible 
errors) 
Name the letters of the alphabet  
–s/-es is used for plurals  
Increasingly accurate use of the prefix un- and suffixes –ing, -ed, -er, 
and –est where no change is needed in the spelling of the root word. 
[eg helping, helped, helper, eating, quicker, quickest]  
 

Lower case letters are mostly formed and orientated accurately, 

starting and finishing in the correct place  
Capital letters and digits 0 to 9 are mostly formed and orientated 
accurately 

There is some consistency in the size and spacing of digits and letters 

throughout the writing   

Spacing between words is mostly appropriate  
 

Writing is read out loud to check it makes sense and some changes 

made independently 

 
 
 
 
 
 
Writing is beginning to demonstrate an understanding of 
features of different text types, with some independent choices 
being made accordingly  
Form is increasingly maintained across writing  
Some playing with punctuation and grammar beyond their PoS 
is evident; magpied 
 
 
The writer independently sustains ideas across short narratives  
 
Competent and consistent use of conjunction (and) is evident in 
independent writing  
The writer is realising that repetitive use of  ‘and’ becomes 
boring for the reader and experiments with other conjunctions 
from their reading (but so because etc) 
 
Capital letters, full stops, question marks or exclamation marks 
demarcate most sentences with different functions  
 

Spelling rules are beginning to be independently applied in their 
own writing with increasing accuracy  
Consistently spells most Yr1 keywords accurately  
Spells the days of the week accurately  
 

Lower case, capital letters and numbers are formed and 
orientated accurately 
Consistency in the size and spacing of digits and letters is 
maintained throughout the writing 
Spacing between words is mostly appropriate  
 Recognises letter families  
 
Writing is checked to ensure it makes sense and improved 
independently 

Composition     Grammar & Punctuation    
Spelling       Handwriting 

Note: 
some- starting to acquire skill/knowledge and 
demonstrated on occasion but not consistent or 
frequent 
 many/most- statement generally met with only 
occasional errors. 
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Year 2 /End of Key Stage 1  Writing Standards 

Start (2.0)                 Emerging (2.1)               Working Towards (2.2)                    EXPECTED (2.3)                          Working Above (2.4)                                             Exceeding (2.5) 

 
 
 
 
 

Talk through ideas for writing and record, with support 
 
Writing uses some of features of the given text type and 
form is increasingly maintained  
 
Writing demonstrates mostly grammatically accurate 
sentences, sequenced to form longer narratives 
 
 
Writing demonstrates a variety of simple sentences and use 
of compound sentences  
Is realising that repetitive use of  ‘and’ becomes boring for 
the reader and attempts other conjunctions   
 

Capital letters, full stops demarcate some sentences 

 
Aware of question marks and exclamations marks, use of 
apostrophes for contractions- not always successful  
 
 
Some KS1  keywords are spelt accurately   
Words are spelt phonetically with GPC   
Writing demonstrates some use of the spelling rules set out 
in Appendix 1 
 
Lower case and capital letters are mostly formed in the 
correct direction, starting and finishing in the right place 
Lower case letters are correct size relative to one another 
Use spacing between words 
 
Writing is checked for errors in spelling, grammar, 
punctuation and meaning and improvements being made, 
with support 

Independent writing maintains form when writing narratives about personal 
experiences and those of others (real and fictional), writing about real events 

and writing poetry.  Ideas from their reading are directly drawn into their 
writing through magpie-ing. Well sequenced ideas form longer narratives. 

Adjectives, adverbs and expanded noun phrases are used to add 
description.   Appropriate use of present and past tense, including the 

progressive form to mark actions in progress throughout writing (eg have, 
had, will).  Key words set out in Y1/2 Appendix 1 are spelt correctly and more 
complex spellings are phonetically plausible.  Punctuation in Y1/2 Appendix 

2 is mostly correct.  Handwriting is legible with some joining.  Writing is 
checked and improvements made. 

 

 

Simple sentences are grammatically correct  
Sentences with different forms and functions (statements, questions, 
exclamations and commands) 
Use of conjunctions- writing shows co-ordination using or/and/but and 

some subordination using when/if/that/because 
 
Overall writing is starting to show features of written Standard English 
Some expanded noun phrases/adjectives to describe and specify 
Beginning to use adverbs  
Appropriate use of present and past tense, including the progressive 
form to mark actions in progress throughout writing 

Punctuation in line with Y1/2 Appendix 2 is mostly correct including:  

-capital letters, full stops mostly accurate 

- some use of exclamation marks and question marks  

- apostrophes for some contracted forms 

- starting to use commas in a list 
Segment spoken words into phonemes and use graphemes to spell many 
correctly 

Spell many common keywords correctly 

Spell some words with contracted forms in Y1/2 lists 

Suffixes are used correctly to spell longer words (–ment, –ness, –ful, –
less, –ly  
More complex spellings are phonetically plausible  
Handwriting is legible.  
Capital letters and digits are of the correct size, orientation and 
relationship to one another and to lower case letters  

Diagonal and horizontal strokes are  used to join letters in some writing 

Spacing between words reflect size of letters 
Writing is checked for errors in spelling, grammar and punctuation and 
meaning with improvements then being made. 

 
 
 
 
 
 

Demonstrates an understanding of a wider range of different 
text types, with some choices being made accordingly  
Independently maintains an appropriate form throughout 
longer pieces of writing  
 
Ideas from across their reading influence their writing 
 
Demonstrates a range of more complex sentences/functions 
and a blend of co-ordination and subordination to extend 
ideas in different ways  
Use time words to link ideas in a sequence 
Noun phrases, adjectives and adverbs are used to add detail 
 
Present and past tense, including the progressive form, are 
correctly chosen independently and used consistently 
throughout writing 
 

Full range of KS1 punctuation is mostly correct, including 

apostrophes and commas 
Some playing with punctuation and grammar beyond their 
PoS is evident (magpied)   
 
Spelling is mostly accurate, with only a few errors in more 
ambitious vocabulary choices  

Most keywords and contractions are accurate 

Add suffixes to spell most words correctly 
 
Handwriting is legible and consistent in size and spacing 
Diagonal and horizontal strokes used to join letters in most of 
their writing. 
 
Evaluation of the effectiveness of word choice, grammar and 
punctuation in their own writing leads to changes, often 
without prompting.  

Composition     Grammar & Punctuation    
Spelling       Handwriting                  

Underlined statements are  KS1 interim 

framework requirements 

Note: 
some- starting to acquire skill/knowledge and 
demonstrated on occasion but not consistent or frequent 
 many/most- statement generally met with only occasional 
errors. 
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End of KS1 2017-2018 Interim Assessment Framework - Writing 
This framework is to be used to make an end of year teacher assessment judgement, not to track progress or as a teaching program. The three standards (WTS, EXS, GDS) 
contain a number of ‘pupil can’ statements. To judge that a pupil is working at a standard in English writing, teachers need to have evidence which demonstrates that the 
pupil meets the standard described overall. A pupil’s writing should meet all the statements within the standard at which they are judged. However, teachers can use 
their discretion to ensure that, on occasion, a particular weakness does not prevent an accurate judgement being made of a pupil’s attainment overall. A teacher’s 
professional judgement about whether the pupil has met the standard overall takes precedence. This approach applies to English writing only. A particular weakness could 
relate to a part or the whole of a statement (or statements), if there is good reason to judge that it would prevent an accurate judgement being made. A pupil’s answers to 
specific questions in classroom tests may provide additional evidence that they have met certain statements, including the optional end-of-key stage 1 English grammar, 
punctuation and spelling test. Although tests might not focus solely on the key aspects in this framework, they may also provide evidence to support the judgement overall. 
A pupil’s writing which teachers use to make judgements must be produced independently. Some of the statements contain qualifiers: some- starting to acquire 
skill/knowledge and demonstrated on occasion but not consistent or frequent, many- statement is met frequently but not yet consistently, most- statement generally met 
with only occasional errors.  
Should meet all statements, use discretion. 

Pre KeyStage Foundations (PKF) or 

use P-scales for SEND or chn below this 
standard. 

Working towards the expected 
standard (WTS) 

Working at the expected standard  
(EXS) 

Working at greater depth within 
the expected standard 

(GDS) 

The pupil can, with the support of 
the teacher: 
• write words, phrases and short 
sentences that convey meaning 
(the teacher may help the pupil to 
build sentences through questioning) 

• write the correct letter in 
response to hearing each sound of 
the alphabet 
• segment simple1 spoken words 
into phonemes and write the 
graphemes corresponding to those 
phonemes 
• form most lower-case letters in 
the correct direction, starting and 
finishing in the right place 
• use spacing between words (the 

teacher may remind the pupil to do this) 

• spell correctly some familiar 
words, such as their own name. 

The pupil can, after discussion 
with the teacher: 
• write sentences that are 
sequenced to form a short 
narrative (real or fictional) 
• demarcate some sentences with 
capital letters and full stops 
• segment spoken words into 
phonemes and represent these by 
graphemes, spelling some words 
correctly and making phonically-
plausible attempts at others 
• spell some common exception 
words* (NC spelling appendix) 
• form lower-case letters in the 
correct direction, starting and 
finishing in the right place 
• form lower-case letters of the 
correct size relative to one another 
in some of their writing 
• use spacing between words. 

The pupil can, after discussion with the teacher:  
• write simple, coherent narratives about personal 
experiences and those of others (real or fictional)  
• write about real events, recording these simply and clearly  
• demarcate most sentences in their writing with capital 
letters and full stops, and use question marks correctly when 
required  
• use present and past tense mostly correctly and 
consistently  
• use co-ordination (e.g. or / and / but) and some 
subordination (e.g. when / if / that / because) to join clauses 
  
• segment spoken words into phonemes and represent 
these by graphemes, spelling many of these words correctly 
and making phonically-plausible attempts at others  
• spell many common exception words* (NC spelling appendix) 

• form capital letters and digits of the correct size, 
orientation and relationship to one another and to lower-
case letters  
• use spacing between words that reflects the size of the 
letters.  

The pupil can, after discussion 
with the teacher: 
• write effectively and 
coherently for different 
purposes, drawing on their 
reading to inform the vocabulary 
and grammar of their writing 
• make simple additions, 
revisions and proof-reading 
corrections to their own writing 
• use the punctuation taught at 
key stage 1 mostly correctly^ 
• spell most common exception 
words* 
• add suffixes to spell most 
words correctly in their writing 
(e.g. –ment, –ness, –ful,–less, –
ly)* (NC spelling appendix) 
• use the diagonal and 
horizontal strokes needed to join 
some letters. 1 CVC, CCVC, CVCC words containing 

sounds represented by single letters (e.g. 

cat, frog, jump). 
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Year 3 Writing Standards 

Start (3.0)                 Emerging (3.1)               Working Towards (3.2)                    EXPECTED (3.3)                          Working Above (3.4)                                             Exceeding (3.5) 

 

 

Writing demonstrates some features of the given form, as 
appropriate to audience, purpose and context, but often reflects 
scaffolding or support given 
 
Plot, settings and characters from their own reading, or given 
structures are used as the basis of their own narrative writing 
 
In non-narratives, related information is starting to be presented 
together when scaffolded 
 
Writing uses a range of sentences with different structures & 
functions   
Understanding of the function of adverbs and prepositions is 
developing, but not yet consistently used in their own writing 
   
Tenses are chosen accurately and used consistently.   
Present perfect form is starting to be used when scaffolded (e.g. 
He has gone out to play vs. He went out to play) 
 
Common punctuation is mostly accurate (e.g. full stops, capital 
letters, questions marks, commas and apostrophes), however 
punctuation of direct speech is inconsistent 
 
Spellings for Y1 & Y2 keywords  are usually accurate and more 
complex spellings are phonetically plausible  
Spelling demonstrates some understanding of prefixes. Use ‘a’ or 
‘an’ is accurate 
 
Handwriting is legible and consistent in size and spacing with 
increasing attempts to join letters  
 
Writing is self-checked for errors in spelling, grammar and 
punctuation and meaning   
With support simple improvements to grammar and vocabulary in 
others’ writing are suggested 

Independent writing effectively uses features of the given form and is appropriate to 
audience, purpose and context. Ideas from across their reading influence their writing.  
By adding detail, the writer brings settings and characters to life along with a coherent 
plot.  Adverbs and prepositions enhance meaning and sentences are extended using a 

range of conjunctions.  Paragraphs group related information in non-narratives.  
Spellings set out in Y3 Appendix 1 are mostly accurate, with spelling of more complex 
words being phonetically plausible.  Puncutaion in line with Y3 Appendix 2 is almost 

always accurate, including some use of inverted commas.  Handwriting is legible, 
including when joining.  The writer can evaluate writing and suggest improvements. 

 
 
 
 

In narratives, simple settings, characters are independently 
created along with a coherent plot  
Direct speech is used in a simple way  
In non-narratives, paragraphs are beginning to be used to group 
information and related material 
Sentences with more than one clause are increasingly evident, 
using a wider range of conjunctions (e.g. when, if, because, 
although)  
Adverbs (e.g. then, next, soon, therefore), or prepositions (e.g. 
before, after, during, in, because of) enhance sentence meaning   
Tense choice is accurate and maintained   
Where appropriate the present perfect is used instead of the 
simple past  
Common punctuation is almost always accurate 
Some use of inverted commas is used to indicate direct speech 
Some grammar errors are self-corrected at the redrafting stage 
Common keywords set out in Y3 list are spelt correctly 
More complex spellings are phonetically plausible or linked to 
taught word families (e.g. solve, solution, solver, dissolve, 
insoluble)   
The formation of nouns using a range of prefixes is usually correct 
(e.g. super–, anti–, auto–)   
 
Handwriting is legible with increasing consistency when joining  
 
Evaluation of the effectiveness of own and others’ writing is used 
to suggest improvements to meaning, grammar and vocabulary  

 
 
 
 
 

Writing demonstrates a deep understanding of a range of taught 
text types, with independent choices being made appropriate to 
form, audience, purpose and context  
 
In narratives, plot, settings and characters are successfully created 
in more creative ways, supported well by character dialogue 
 
In non-narratives, paragraphs are used effectively to group 
information and related material to aid cohesion 
 
Some playing with grammar and devices beyond their PoS is 
evident 
 
Writing demonstrates competent use of a range of sentence 
structures, including those with more than one clause   
Writing shows conscious independent choices around adverbs and 
prepositions for particular effect  
Writing maintains tense, with the writer independently switching 
tense where appropriate (e.g. flashback) 
 
Use of common punctuation is accurate, including correct 
punctuation of direct speech within a range of sentence structure 
(e.g. He said “ “, “ “ John shouted) 
 
Spelling is mostly accurate, including that of more ambitious 
vocabulary choices 
 
Handwriting is increasingly legible and consistent, including fluent 
joining 
 
Evaluation of the effectiveness of their own and others’ writing 
leads to suggested improvements as to content, grammar and 
vocabulary  

Composition     Grammar & Punctuation    
Spelling       Handwriting 
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EYFS Reading Standards 

Children read and understand simple sentences. 
Children use phonic knowledge to decode regular words and read them aloud accurately. 
Children also read some common irregular words. 
Children demonstrate understanding when talking with others about what they have read. 

EMERGING (ELG1) EXPECTED (ELG2) EXCEEDING (ELG3) 
 

Hold a book the right way around and turn the pages from 
front to back cover. 
Points to the words from left to right and ‘reads’ to make 
up a story (re-tells parts of the story in any order). 
 
Links pictures to initial sounds/single words. 
 
Read a word or two words at pink A level using pictures and 
initial sounds to help them. 

Use cues such as pictures, letter/word recognition, 
knowledge of the story or context. 
Retell a familiar story with story props/puppets to support. 
Read for meaning, in order to help them comprehend a 
range of fiction and non-fiction texts. 
 
Blends and segments words independently and applies their 
phonic knowledge to regular and irregular unfamiliar 
words. (All phase 2 and many phase 3 sounds) 
 
Shares his or her feelings and ideas about what they have 
read with others. 
 
Points to each letter in turn, left to right, saying each letter 
sound then blending them together. 
 
Read a simple sentence fluently at pink B level or above 
(Floppy Phonics/Fireflies). 

Quickly match pictures to CCVC/CVCC words from phase 3, 
4 and 5. 
 
Retell a familiar story in the correct order. 
Retell parts of a familiar story with detail or description. 
 
Read several sentences fluently at Yellow level and above. 
 
 

 

Reading P-Scales for Year 2 SEN children (further information is at the end of this booklet) 

P4 P5 P6 P7 P8 

Listen and respond to familiar 
rhymes and stories.  
Show some understanding of how 
books work, for example, turning 
pages and holding the book the 
right way up 

Select a few words, symbols or pictures 
with which they are particularly familiar 
and derive some meaning from text, 
symbols or pictures presented in a way 
familiar to them.  
Match objects to pictures and symbols, 
for example, choosing between two 
symbols to select a drink or seeing a 
photograph of a child and eye-pointing 
at the child. 
Show curiosity about content at a simple 
level, for example, they may answer 
basic two key-word questions about a 
story. 

Select and recognise/read a small 
number of words or symbols linked to 
a familiar vocabulary, for example, 
name, people, objects or actions. 
Match letters and short words. 

Show an interest in the activity of 
reading.  
Predict elements of a narrative, for 
example, when the adult stops 
reading, pupils fill in the missing word.  
Distinguish between print or symbols 
and pictures in texts. 
Understand the conventions of 
reading, for example, following text 
left to right, top to bottom and page 
following page.  
Know that their name is made up of 
letters. 

Understand that words, symbols and 
pictures convey meaning.  
Recognise or read a growing 
repertoire of familiar words or 
symbols, including their own names.  
Recognise at least half the letters of 
the alphabet by shape, name or 
sound.  
Associate sounds with patterns in 
rhymes, with syllables, and with 
words or symbols. 

Word Reading      
Comprehension 
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Year 1 Reading Standards 

Start (1.0)                 Emerging (1.1)           Working Towards (1.2)                    EXPECTED (1.3)                           Working Above (1.4)                                             Exceeding (1.5) 

 
 
 
 
 

Reads and understands simple sentences   
 
Uses taught phonic knowledge to decode regular 
words and read them aloud  
 

Accurately reads some of the common keywords for 

reception and yr1  
 
Accurately reads words containing taught GPCs ( at 
least phase 3) and–ing, –ed endings  
 
 
Needs prompting when what they have just read did 
not make sense  
 
Can re-tell familiar stories with support  
 
Joins in with familiar rhymes and poems 
 
With support demonstrates a simple understanding 
about what they have read when talking with others  
 
Knows that some books tell stories and others give 
information 
 
 
 

 

Using age related texts they accurately apply their taught phonic knowledge to decode 
age appropriate texts accurately, including the blending of sounds for unfamiliar words, 
They accurately read the common exception words as set out in Y1 Appendix 1, taught 
suffixes and contractions when reading books.The reader sees reading as a pleasurable 
activity; enjoying reading books aloud and reciting learned poems individually or with 

others.   They can retell a range of familiar stories and can discuss key ideas from a 
recent text.  They can sequence events in a story so far and make simple predictions.    

 
 

Reads aloud books consistent with phonic knowledge - accurately, 
confidently and fluently  
Fluently reads graphemes (letters or groups of letters) for all 40+ phonemes, 
including, where applicable, alternative sounds for graphemes (phase 5) 
Reads accurately by blending sounds in unfamiliar words containing GPCs 
that have been taught  
 

Accurately reads most common keywords in reception and  yr1 list 

Accurately reads words containing taught GPCs and –s, –es, –ing, –ed, –er 
and –est endings (R5) 
Reads words of more than one syllable that contain taught GPCs 
Reads words with contractions [for example, I’m, I’ll, we’ll], and 
understands that the apostrophe represents omitted letters 
 
Reading is seen as a pleasurable activity 

Checks that the text makes sense to them as they read and corrects 

inaccurate reading (of words)  

Can explain  their understanding of what has been read to them 

 Make simple links between what they read or heard to their own 

experiences 

 

Can retell key stories, fairy stories and traditional tales  

Recognises and joins in with predictable phrases 

Can recite some rhymes and poems by heart  

Can link the book title to the content  

Makes simple inferences on the basis of what is being said and done  

Can predict what might happen on the basis of what has been read so far  

 

Participates in discussion about what is read to them, taking turns and 

listening to what others say  

 

 

 

 

 
 

Confidently reads aloud more complex texts, including those 

beyond their chronological age  

Reads a range of words with more than one syllable, making 

confident attempts where beyond taught GPCs   

Fluently reads common keywords, including suffixes (smiling, 

runner etc) in context  

Tests out alternative graphemes for phonemes when reading 

unfamiliar words 

 

Can discuss preferences about a range of stories they have read 

or have been read to them (e.g. likes/dislikes about a genre, 

authors or poems) 

 

Knows when what they have just read does not makes sense - 

leading to automatic re-reading of sentences for correction  

Reads signs and labels beyond the classroom  

 

Makes links with the text and something they have experienced 

or other books read without prompting  

Can outline a familiar story using key points 

Deduces possible meanings to unknown words drawing on the 

wider sentence or context  

 

Demonstrates a growing awareness of how to use non-fiction 

books to find information.   

 

Predicts what a book may be about based on the front cover 

Predicts what might happen next, giving reasons for their 

thinking 

Beginning to use a range of cues to support their simple 

inferences and deductions (eg pictoral, context)   

 

Word Reading      
Comprehension 

Note: 
some- starting to acquire skill/knowledge and 
demonstrated on occasion but not consistent or 
frequent 
 many/most- statement generally met with only 
occasional errors. 
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Year 2 /End of KS1 Reading Standards 

Start (2.0)                 Emerging (2.1)               Working Towards (2.2)                    EXPECTED (2.3)                          Working Above (2.4)                                             Exceeding (2.5) 

 
 

Identify 40+ phonemes speedily and correctly 
Read accurately by blending the sounds in words that 
contain common graphemes 
Reads aloud books consistent with phonic knowledge – 
quickly and accurately 
Sounds out many unfamiliar words accurately  
Read some multi-syllable words with taught GPCs  
Can read some/many of the common keywords set out in 
the word lists  
Accurately reads words with s, -es, -ing, -ed, -er and –est 
endings and those with contractions.  
Recognises and reads words with contractions and 
understands apostrophe (Yr1) 
 
Reading is seen as a pleasurable activity   
Checks that the text makes sense whilst reading, applying 
phonic knowledge to correct inaccuracies  
Mirrors modelled intonation when reading with someone 
else  
 
Demonstrates understanding of poetry, stories, and non-
fiction and can discuss key characters  
 
Recognises sequences of events in simple texts.  
With support can retell a range of stories, fairy stories and 
traditional tales  
Uses recurring phrases when recalling stories or poems 
 
With support can make simple comparisons between the 
structure of different non-fiction books 
Answers simple questions based on the story so far  
With support can make simple predictions on what might 
happen next 
With support can make simple inferences based on is 
being said or done 

Using age related texts they read familiar words quickly and accurately, without overt sounding and 

blending. They accurately read the common exception words as set out in Y1/2 Appendix 1 when reading 

books, including taught suffixes and contractions.The reader enjoys reading books aloud and reciting 

learned poems, using some intonation.   They can retell a range of familiar stories and can discuss key 

ideas from a recent text.  They can sequence events in a story so far and make predictions.  They can 

answer questions about what they have just read and make simple inferences.   They understand that 

non-fiction books are structured in different ways.   

Reads accurately most words of two or more syllables  

Read most words containing common suffixes  
Read contractions as set out in Y1/2 lists. 
Read most of the common keywords as set out in Y1/2 lists  
 
Reads  words accurately and fluently, without overt sounding and blending in age 
appropriate books   
Sounds out unfamiliar words accurately without undue hesitation  
 
Reading is seen as a pleasurable activity   
Checks that the text makes sense to them as they read, correcting inaccurate reading  
 
Can discuss the sequence of events in books and how items of information are related  
Can retell a wider range of stories, fairy stories and traditional tales and recite some poetry 
by heart, with appropriate intonation to make the meaning clear 
 
Understands that non-fiction books are structured in different ways. Can identify key 
features 
 
Recognises simple recurring literary language in stories and poetry  
Can discuss their favourite words and phrases  
Can make inferences on the basis of what is being said and done  
Can answer about the text they have just read  
Can make simple  predictions  
 
Participates in discussion about books, poems and other works that are read to them and 
those that they can read for themselves, taking turns and listening to what others say 
 
Explains and discusses their understanding of books, poems and other material, both those 
that they listen to and those that they read for themselves  

 
 
 
 
 

 
Automatic decoding is established and a 
range of texts can be read with consistent 
accuracy, fluency and confidence, including 
those beyond their chronological age 
  
Books are selected by the reader in order to 
challenge knowledge and word reading skills 
or to pursue an interest in an author, genre 
or topic 
Make links between the book they are 
reading and other books read 
 
Makes inferences based on what is said and 
done 
Makes predictions based on what has been 
read so far 
Explains why their inferences and 
predictions are plausibles 
 
New words are understood through the 
exploration of their meaning in context, and 
by making links to known vocabulary  
 

Can identify key aspects of fiction and non-
fiction and their purpose 
Can give simple explanations of how and 
why texts are structured according to their 
purpose  
 
Able to discuss a range of books read during 
year 2 using embedded skills from national 
standard 
 

Word Reading         Comprehension 

Underlined statements are  KS1 

interim framework requirements 

 

Note: 
some- starting to acquire skill/knowledge and demonstrated on occasion but not consistent or frequent 
 many/most- statement generally met with only occasional errors. 
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End of KS1 2017-2018 Interim Assessment Framework- Reading 

This framework is to be used to make an end of year teacher assessment judgement, not to track progress or as a teaching program. The three standards (WTS, EXS, GDS) 
contain a number of ‘pupil can’ statements. To judge that a pupil is working at a standard in English reading, teachers need to have evidence which demonstrates that the 
pupil meets all of the statements within that standard. Evidence of preceding standard(s) is not required but teachers should be confident they meet them. Base teacher 
assessment judgement on broad range of evidence but must include the KS1 English reading test, which does not focus solely on the key aspects in this framework, but will 
provide evidence to support the judgement overall and assess the broader curriculum. A pupil’s answers to specific questions in the test, or any other test, may also provide 
evidence that they have met certain statements. Some of the statements contain qualifiers: some- starting to acquire skill/knowledge and demonstrated on occasion but 
not consistent or frequent, many- statement is met frequently but not yet consistently, most- statement generally met with only occasional errors.  
Use standard (not completed KS1 curriculum) or 
use P-scales for SEND or chn below this standard. 

Must meet all statements. 

Pre KeyStage Foundations (PKF) 

Working towards the expected standard 
(WTS) 

Working at the expected standard 
(EXS) 

Working at greater depth within the 
expected standard (GDS) 

The pupil can: 
• respond speedily by saying or 
communicating the correct sound for all 
the letters of the alphabet 
• blend the sounds for all letters of the 
alphabet into words1 
• sound out words accurately in a book 
closely matched to the known 
grapheme-phoneme correspondences 
• answer literal questions about a 
familiar book that is read to them. 
 
 
 
1 CVC, CCVC, CVCC words containing sounds 
represented by single letters (e.g. cat, frog, jump). 

The pupil can: 
• read accurately by blending the sounds 
in words that contain the common 
graphemes for all 40+ phonemes* 
• read accurately some words of two or 
more syllables that contain the same 
grapheme-phoneme correspondences 
(GPCs)* 
• read many common exception words*. 
 
In a book closely matched to the GPCs 
as above, the pupil can: 
• read aloud many words quickly and 
accurately without overt sounding and 
blending 
• sound out many unfamiliar words 
accurately. 
 
In discussion with the teacher, the pupil 
can: 
• answer questions and make inferences 
on the basis of what is being said and 
done in a familiar book that is read to 
them. 

The pupil can: 
• read accurately most words of two or 
more syllables 
• read most words containing common 
suffixes* 
• read most common exception words*. 
 
In age-appropriate books, the pupil can: 
• read words accurately and fluently 
without overt sounding and blending, 
e.g. at over 90 words per minute 
• sound out most unfamiliar words 
accurately, without undue hesitation. 
 
In a familiar book that they can already 
read accurately and fluently, the pupil 
can: 
• check it makes sense to them 
• answer questions and make some 
inferences on the basis of what is being 
said and done. 

The pupil can, in a book they are 
reading independently: 
• make inferences on the basis of what is 
said and done 
• predict what might happen on the 
basis of what has been read so far 
• make links between the book they are 
reading and other books they have read. 

 
*Teachers should refer to the national curriculum programmes of study for items marked * 
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Year 3 Reading standards 

Start (3.0)                 Emerging (3.1)               Working Towards (3.2)                    EXPECTED (3.3)                          Working Above (3.4)                                             Exceeding (3.5) 

 
 

 
Generally reads age appropriate texts (Y2/3) fluently, using 
phonic knowledge and skills consistently to decode quickly 
and accurately  
Attempts longer unknown words  
 
Self-corrects where the sense of the text is lost.  
Is beginning to use appropriate intonation when reading 
aloud 
 
Demonstrates knowledge of a developing range of poetry, 
stories and non-fiction   
Can identify key aspects of a text read and plays an active 
role when discussing texts. 
Shares favourite words and phrases 
 
Discusses sequences of events in narratives and how 
information in a non-narrative text relates to one another 
Recognises simple recurring literary language in stories 
and poetry 
 
Recognises and understands the different structures of 
non-fiction books that have been introduced.   
With support can use a contents page 
 
Asks and answers questions appropriately, including 
simple inference based on what is said and done   
Can make predictions about what may happen next and at 
the end of the story based on what has been read so far  

 

They read age related texts accurately and at a speed that is sufficient for them to 
focus on understanding rather than decoding individual words. They can read the 

further exception words set out in Y3 Appendix 1 and attempt to decode unfamiliar 
words. They can use a dictionary to check the meaning of unfamiliar words.  

Reading is seen as a pleasurable activity and they can demonstrate experience of a 
growing range of text types. They can retell known stories and perform poetry and 
play-scripts with some feeling. They understand what they have read and can make 

predictions and draw simple inferences.  They are beginning to identify common 
themes across stories and spot common conventions used in different text types.  

They can retrieve information from non-fiction books. 
 
 

Generally reads fluently, decoding most new words outside everyday 
spoken vocabulary  
Can read longer words with support and tests out different 
pronunciations  
Can read the further exception words for Y3 as set out in Appendix 1 
Can use a dictionary to check the meaning of words they have read 
 
Reading is seen as a pleasurable activity   
Reads accurately and at a speed that is sufficient to focus on 
understanding rather than decoding individual words 
 
Can demonstrate experience of a wide range of fiction, poetry, plays, 
non-fiction and reference books or textbooks 
Can retell a wider range of stories, fairy stories and traditional tales 
Performs poetry and plays with appropriate intonation to make the 
meaning clear 
 

Identifies common structures across similar text types (eg letters, 
newspapers) 
Recognises simple themes such as the triumph of good over evil or the 
use of magical devices in fairy stories and folk tales   
 
Retrieves and records information from non-fiction, using contents 
pages to locate information  
Predict what might happen from details stated and implied   
Draws simple inferences such as inferring characters’ feelings 

 
 

 
 

Reads with fluency more challenging texts (including those 
beyond their chronological age), selecting strategies to decode 
new words. Is beginning to clarify meaning of words through 
contextual cues  
 
Reads independently both aloud and silently.   
When reading aloud there is some awareness of the audience 
(e.g. changes in dynamics, pace, voices) 
 
Demonstrates experience of a broader range of genres, authors 
and texts from different periods in time  
Has developed preferences within a wider range of texts, 
genres and writers and can justify their preferences 
 
Uses appropriate terminology when discussing texts (e.g. plot, 
character, setting) 
Can compare and contrast across texts, justifying identified 
similarities and differences 
 
Shows an awareness of other organisational devices that will 
help to locate and retrieve information from non-fiction 
 
Justifies inferences and deductions with evidence from the text   

 

 

Word Reading      
Comprehension 
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EYFS Numbers 
 
Children can count reliably with numbers from 1-20.      Children can place numbers 1-20 in order.          Children can say which number is one more or one less than a given number.            
Children can use quantities and objects to add and subtract two single-digit numbers and count on/back to find the answer.  Children solve problems, including doubling, halving and sharing. 

EMERGING (ELG1) EXPECTED (ELG2) EXCEEDING (ELG3) 
 

Count up to 10. 
Count with 1-1 correspondence to 10. 
Order number cards 1-10. 
Say which number is one more than any number up to 10. 
Able to state which number is one less than any number up to 10. 
 
 
 
 
 
 
 

Count up to 15. 
Count with 1-1 correspondence to 15. 
Order number cards 1-15. 
State which number is one more than any number up to 15. 
State which number is one less than any number up to 15. 

Count from 1-20 
Count with 1-1 correspondence to 20. 
Place number cards in order from 1-20. 
Say which number is one more than any number up to 20. 
Say which number is one less than any number up to 20. 
 
Use objects to add and subtract two single-digit numbers and count 
on/back to find the total. 
Add two single-digit numbers together, with the total up to or just 
beyond 10. 
 
Solve problems including doubling numbers to 10. 
Solve problems including halving numbers to 10. 
Share up to 20 objects between two. 

Count beyond 20. 
Order numbers 1-20 and beyond. 
Say which number is one more than any number below 30. 
Say which number is one less than any number below 30. 
 
Add three numbers together, with the total up to or just 
beyond 10. 
 
Solve problems including halving numbers to 20. 
Share more than 20 objects between two or more people. 
Enjoys problem solving activities and readily engages in 
number challenges. 

 

 Number P-Scales for Year 2 SEN children (further information is at the end of this booklet) 

P4 P5 P6 P7 P8 

Show an 
awareness of 
number 
activities and 
counting (eg 
copying some 
actions during 
number rhymes, 
songs and 
number games; 
following a 
sequence of 
pictures or 
numbers as 
indicated by a 
known person 
during number 
rhymes and 
songs.) 

Respond to and join in 
with familiar number 
rhymes, stories, songs and 
games (eg. using a series of 

actions during the singing of a 
familiar song; joining in by 
saying, signing or indicating at 
least one of the numbers in a 
familiar number rhyme.) 

Indicate one or two (eg. by 
using eye pointing, blinks, 
gestures or any other means to 
indicate one or two, as 
required).  

Demonstrate that they are 
aware of contrasting 
quantities (eg. ‘one’ and ‘lots’ 
by making groups of one or lots 
of food items on plates) 

Demonstrate an understanding of 
one-to-one correspondence in a range 
of contexts (eg. match objects - cups to 

saucers, straws to drink cartons).  
Join in rote counting up to five (eg say 
number names to 5 in counting activities).  

Count reliably to three, make sets of 
up to three objects and use numbers 
to three in familiar activities and 
games (eg, touching one, two, three items 

as an adult counts, counting toys or 
pictures, counting out sets of three objects) 
Demonstrate an understanding the 
concept of ‘more’ (eg  indicating that 

more cups, counters, food items are 
required).  
Join in with new number rhymes, 
songs, stories and games. 

Join in rote counting to 10 (eg saying or 
signing number names to 10 in counting 

activities).  
Count at least 5 objects reliably (eg candles 

on a cake, bricks in a tower). 

Recognise numerals from 1 to 5 and 
understand that each represents a 
constant number or amount (eg putting 

correct number of objects (1 to 5) into 
containers marked with the numeral; collecting 
the correct number of items up to 5).  

Demonstrate an understanding of ‘less’ 
(eg indicating which bottle has less water in it). 
In practical situations they respond to 
‘add one’ to a number of objects (eg 

responding to requests such as add one pencil to 
the pencils in the pot, add one sweet to the dish) 

Join in with rote counting to beyond 10 
Continue to rote count onwards from a given small number (eg 

continue the rote count onwards in a game using dice and moving counters up 
to 10; continue to say, sign or indicate the count aloud when adult begins 
counting the first two numbers). 
Recognise differences in quantity (eg. in comparing given sets of objects 
and saying which has more or less, which is the bigger group or smaller group). 
Recognise numerals from 1 to 9 and relate them to sets of objects (eg. 
labelling sets of objects with correct numerals). 
In practical situations they respond to ‘add one’ to or ‘take one away’ 
from a number of objects (eg. adding one more to three objects in a box and 

say, sign or indicate how many are now in the box; at a cake sale saying, signing 
or indicating how many cakes are left when one is sold). 

Use ordinal numbers (first, second, third) when describing the 
position of objects, people or events 
Pupils estimate a small number (up to 10) and check by counting (eg 
suggest numbers that can be checked by counting, guessing then counting the 
number of: pupils in a group; adults in the room; cups needed at break time). 

Number     Calculation     Fractions    
Measures    Geometry     Statistics 
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EYFS Space, Shape and Measure 
Children use everyday language to talk about size, weight, capacity, position, distance, time and money to compare quantities and objects and to solve problems.  
They recognise, create and describe patterns. They explore characteristics of everyday objects and shapes and use mathematical language to describe them. 
 

EMERGING (ELG1) EXPECTED (ELG2) EXCEEDING (ELG3) 
 

Begin to use mathematical names for some 3D and some 2D 
shapes 
Show an interest in shape and space by playing with shapes or 
making arrangements with objects 
Use some positional language 
 
Talk about size of everyday objects and shapes eg ‘round’ and 
‘tall’. 
 
Beginning to sequences personal events, eg I went to school and 
then I went home. 
 

Recognise and create a simple repeating pattern and describe 
patterns. 
Name at least 5 2D shapes  
Name some 3D shapes 
Describe some properties of everyday shapes 
Describe an objects relative position such as behind, next to, above, 
below 
 
Order two or three items by length or height 
Order two items by weight or capacity 
 
Use everyday language related to time 
Order and sequences familiar events 
Measures short periods of time in simple ways eg  counting/egg timer 
Use everyday language related to money eg money, pennies, pounds 
(not necessarily knowing the correct coin) 

Name and select ‘2D and 3D shapes and talk about their 
characteristics 
Make complicated patterns 
 
Order 8 or more items by length or heights 
Talk confidently about capacity and know how to order 
different sized containers 
 
Talk meaningfully about the days of the week and some 
months of the year 
 
Recognise some coins 
 

Shape, Space and Measure P-Scales for Year 2 SEN children (further information is at the end of this booklet) 

P4 P5 P6 P7 P8 

Search for objects that 
have gone out of sight, 
hearing or touch, 
demonstrating the 
beginning of object 
permanence 
Match big objects and 
small objects 
Demonstrate interest in 
position and the 
relationship between 
objects 

Search intentionally for objects in 
their usual place, for example, going 
to the mathematics shelf for the box 
of shapes.  
Find big and small objects on 
request 
Compare the overall size of one 
object with another where there is a 
marked difference (eg. indicate 
which of two shoes is the bigger). 
They explore the position of objects 
(placing objects in and out of 
containers, placing objects inside 
and outside a hoop, fitting as many 
objects as possible into a box). 

Search for objects not found in their 
usual place demonstrating their 
understanding of object 
permanence, (eg  looking for cups 
when they are not in their usual 
cupboard).  
Compare the overall size of one 
object with that of another where 
the difference is not great.  
Manipulate three-dimensional 
shapes, for example, putting shapes 
into a shape sorter, using 3D objects 
to build and manipulate in role-play, 
rolling a tube in a race with a 
partner. Show understanding of 
words, signs and symbols that 
describe positions, for example, 
responding to a request to put an 
object in, on, under or inside 
another object. 

Respond to ‘forwards’ and 
‘backwards’, for example, moving 
on request, recognising when a 
vehicle is moving forwards or 
backwards, moving a counter on a 
board game.  
Pick out described shapes from a 
collection, for example, picking 
out all the round shapes in the 
classroom, finding shapes with 
straight edges, fitting shapes into 
matching holes. 
Use familiar words in practical 
situations when they compare 
sizes and quantities, for example, 
using the words ‘heavy’ and ‘light’, 
’more’ and ‘ less’, ’enough’ or ‘not 
enough’ to compare objects or 
quantities. 

Compare objects directly, focusing on one dimension such 
as length or height where the difference is marked and 
can indicate ‘the long one’ or ‘the tall one’,  
Show awareness of time, through some familiarity with 
names of the days of the week and significant times in 
their day, such as meal times, bed times, for example, 
ordering events in their day on a visual daily timetable, 
understanding and using names of days of the week, ‘no 
school on Saturday or Sunday, swimming on Wednesday’. 
Respond to mathematical vocabulary such as ‘straight’, 
‘circle’, ‘larger’ to describe the shape and size of solids and 
flat shapes 
Describe shapes in simple models, pictures and patterns, 
for example, stamping shapes in sand and describing 
them, using a set of flat shapes to make pictures or 
patterns, naming some of the shapes used, identifying 
specific shapes from pictures, simple models or patterns 

Number     Calculation     Fractions    
Measures    Geometry     Statistics 
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Year 1 Mathematics Standards  

Start (1.0)                 Emerging (1.1)               Working Towards (1.2)                    EXPECTED (1.3)                          Working Above (1.4)                                             Exceeding (1.5) 

 

 

 

 
 

Count up to 100 in 1s beginning with 0 or 1  

Count up in 2s and 10s from 0  

Read numbers up to 100 in numerals   

Read numbers up to 20 in words   

Identify one more and one less than any 

number up to 20  

Begin to estimate a sets of objects up 20 and 

use the language of more than, less than to 

compare with another number    

 

 

Recognise the function of the – and + symbols  

Recall number bonds up to 10 and use these in 

a range of real life contexts and role play   

Add and subtract single digit numbers in a 

range of real life situations and role play using 

concrete objects   

 

Use sharing and doubling in a range of real life 

and role play contexts 

 

 

 

Know that half is dividing into two equal parts 

and that you can find half of a quantity by 

sharing into 2 groups 

Know that a quarter is dividing into four equal 

parts and know that you can find quarters of a 

quantity by sharing into 4 groups  

Fluently counts, reads and writes numbers up to 100 and can identify 1 more or less from any given 

number.  Can count in multiples of 2, 5 and 10 and knows number bonds up to 20.  Can create simple 

number sentences and solve one-step problems using equipment, including missing number problems. 

Can find ¼ and ½ of shape or quantity.  Can compare lengths, mass and volumes and recognises the 

denominations of coins and notes.  Can tell the time to the nearest hour and half hour. Can identify 

common 2-D and 3-D shapes. With support, is beginning to explain their methods when problem 

solving. 

 

Count to and across 100, forwards and backwards, beginning from 0 or 1, or from any 

given number 

Count, read and write numbers to 100 in numerals with correct orientation 

Count in multiples of twos, fives and tens  

Given a number, identify one more and one less up to 100  

Identify and represent numbers using objects   

Identify and represent numbers using pictorial representations including the number line   

Use the language of: same as, equals, total, more than, less than (fewer), most, least)  

Read and write numbers from 1 to 20 in numerals and words  

 

Read, write and interpret mathematical statements involving addition (+), subtraction (–) 

and equals (=) signs   

Represent (pictures/resources) number bonds and related subtraction facts within 20  

Use number bonds and related subtraction facts within 20  

Add and subtract one-digit and two-digit numbers to 20, including zero 

Solve one-step problems that involve addition and subtraction, using concrete objects 

and pictorial representations 

Solve missing number problems such as    – 8 = 12,       12 =   + 5   (M9) 

 

Double numbers up to 10 using objects, recognising that you add the same number twice 

Solve one-step problems involving multiplication (by 2 and 5) and division  (by 2 and 4) 

using concrete objects  

Solve one-step problems involving multiplication (by 2 and 5) and division (by 2 and 4) 

using pictorial representations and arrays with the support of the teacher 

 

Recognise, find and name a half as one of two equal parts of an object or shape  

Recognise, find and name a half of a quantity  

Recognise, find and name a quarter as one of four equal parts of an object, shape  

Recognise, find and name a quarter of a quantity 

 

 

 

 

 

Use numerals to explain why counting across 100 is tricky  

Identify multiples of 2s, 5s and 10s in a set of numbers and 

explain how they know  

Identify 2 and 5 more/ less than a given number mentally 

and explain their approach  

Reason  how estimating can help when problem solving    

Justify their ordering of numbers up to 100 on an empty 

number line 

 

Compose oral maths stories and role-play around given 

number sentences  

Know that re-ordering numbers in a number sentence ‘may’ 

affect the answer 

Explain links between addition and subtraction facts up to 20  

Use empty number lines to solve addition and subtraction 

calculations 

 

Create their own missing number problems, explain how 

they tested that their solution is correct  

Explain their solutions to addition and subtraction problems 

which involve two 2-digit numbers up to 20 , but where the 

answer is over 20 (e.g. 12+17) 

 

Predict when a number will not share equally by 2 and 

explain how they know 

Explain the relationship between arrays and multiplication  

Solve problems involving multiplication and division using 

repeated addition or subtraction  

 

Explain why some shapes are difficult to halve or quarter  

Predict which quantities cannot be halved or quartered 

equally and explain their reasoning 

Number     Calculation     Fractions    
Measures    Geometry     Statistics 
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Make direct comparisons between: 
          -  lengths/heights, (longer/shorter,     
                                              taller/shorter)  
          - mass/weight (heavier, lighter) 
          - capacity/volume (full/empty, more full,        
             less full) 
          - time (earlier, later) 
 
Recognise a variety of different coins and notes  
 
Use simple language to describe the chronology 
of events (e.g. today, yesterday, tomorrow, 
tonight, last night, this morning)   
Know the days of the week, months of the year 
Know that a clock ‘measures’ time 
 

Handle and talk about the different common 
 2-D and 3-D shapes  
 

Use the language of  top, middle and bottom to 
talk about position, direction and movement  
 
 

Compare, describe with appropriate vocabulary and solve practical problems across a 
range of measures including: 

- lengths and heights (long/short/longer/shorter/double/half),  
- mass/weight (heavy/light/heavier/lighter),  
- capacity and volume (full/empty/more than/less than/half full/quarter full)  
- time (quicker/slower) 

 
Measure and begin to record to whole units: 
          - lengths and heights (begin to use a ruler) 
          - mass/weight (begin to use kg/g with scale) 
          - capacity/volume (non-standard measures, eg. cupfuls, jugfuls etc and   
             standard eg litres)  
          - time (hours, minutes, seconds)  
 
Recognise and know the value of different denominations of coins and notes (£5, £10, 
£20, £50) 
 
Sequence events in chronological order using language (e.g., before and after, next, first)  
Use language relating to dates, including days of the week, week, fortnight, weekend, 
school day, months and years when talking about events  
 
Tell the time to the hour and half past the hour 
 
Draw the hands on the clockface for the hour  
 
Recognise and name common 2-D shapes, including rectangles (oblongs and squares), 
circles and triangles  
Recognise and name common 3-D shapes, including cuboids (including cubes), pyramids 
and spheres  
 
Describe position, direction and movement, including whole, half, quarter and three-
quarter turns (can demonstrate with body)  
 
 
 
 
 
 
 
 
 
 
 
 
 

Explain why it is important to use the same units of measure 
when comparing lengths etc  
Explain the methods used to solve practical problems across 
a range of methods  
 
Order the denominations of coins and notes and explain 
their thinking  
 

Make comparisons between different passages of time e.g. a 
week being 7 days; a school week is 5 days; 2 days in a 
weekend 
 

Draw clock times for hour, half hour and link to everyday 
events  
 
Recognise turning clockwise with movement on a clock face 

Sort and compare 2-D, explaining your reasoning  
Sort and compare 3-D shapes, explaining your reasoning  
 
 

Create and record simple sequences of movement including 
changes in direction and turns  
Understand and use left and right  
Explain how many half and quarter turns is the same as a full 
turn  
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Year 2 /End of KS1 Mathematics Standards  

Start (2.0)                 Emerging (2.1)               Working Towards (2.2)                    EXPECTED (2.3)                          Working Above (2.4)                                             Exceeding (2.5) 

 

Count up in 2s, 5s and 10s from 0  

Demonstrate an understanding of place value- 

partition 2-digit numbers, compare number 

number of tens/ones, use < > 

Accurately estimate sets of objects up to 50  

Order numbers up to 100. Know that the = sign 

means ‘the same as’  

Read and write numbers up to 100 in numerals 

 

Recall and use number bonds and related 

subtraction facts within 20 

Add and subtract, without regrouping and demo 

method with apparatus or pictures,:   

                       2-digit number and ones,  

                       2-digit number and tens 

Begin to use commutativity in addition (e.g. start 

with the bigger number first)  

Recognise when an answer is sensible or not  

Solve calculations using the same numbers (eg 

x+y & y+x or x+y and x-y) and spot that some give 

the same answer 

 

Recall doubles and halves to 20 

Begin to use multiplication facts relating to 2s, 5s 

and 10s in a range of contexts and role play, 

relying on concrete objects 

Know that some numbers are classed as odd and 

some even 

Recognise the x and ÷ signs 

Know that grouping can help with multiplication 

and division 

Solve pairs of calculations using the same 

numbers and spot that some give the same 

answer 

Solve simple x problems using counting strategies 

Fluently uses 2 digit numbers in a range of contexts, including addition and subtraction problems. Knows the 2, 3, 5 and 

10 multiplication tables and number bonds up to 20 and uses these to solve problems in context. Can find 1/3, ¼, 1/2 

and ¾ of a shape or quantity and knows that 2/4 is the same as ½.  Knows which metric units to use for length, mass, 

capacity and temperature.  Can make given amounts using different combinations of coins and work out change.  Can 

tell the time to the nearest 5 minutes. Uses their knowledge of symmetry when describing properties of 2D shapes and 

uses correct mathematical vocabulary to describe and compare 3D shapes. Can accurately interpret pictograms, block 

graphs and simple tables to solve problems. Is beginning to explain their methods when problem solving. 

 

Count in steps of 2, 3, and 5 from 0, and in tens from any number, forward and backward 

Recognise the place value of each digit in a 2-digit number. Partition numbers into different 

combinations of tens and ones. Use place value and number facts to solve problems  

Identify, represent and estimate numbers using different representations, including the number 

line  

Compare and order numbers to at least 100 and use the <> and = sign 

Read and write numbers to at least 100 in numerals and in words  

Solve problems with addition and subtraction using concrete objects and pictorial 

representations including those involving numbers, quantities and measures and applying their 

increasing knowledge of mental and written methods (not necessarily column) 

Recall and use addition and subtraction facts up to 20 fluently and derive and use related facts 

up to 100 

Add and subtract numbers, demonstrating methods using concrete objects or pictorial 

representations and mentally: 

          - a two-digit number and ones  
          - a two-digit number and tens  
          - two two-digit numbers within 100 
          - adding three one-digit numbers 
          - use estimation to check answers are reasonable 
Show that addition of two numbers can be done in any order (commutative) and subtraction of 

one number from another cannot  

Recognise and use the inverse relationship between addition and subtraction and use this to 

check calculations and solve missing number problems 

 

Recall and use multiplication and division facts for the 2, 5 and 10 multiplication tables, including 

recognising odd and even 

Calculate mathematical statements for multiplication and division within the taught 

multiplication tables and write them using the multiplication (x), division (÷) and equals (=) signs   

Show that multiplication of two numbers can be done in any order (commutative) and division of 

one number by another cannot 

Solve problems involving multiplication and division, using materials, arrays, repeated addition, 

mental methods, and multiplication and division fact, including problems in contexts  

Categorise numbers in a set as multiples of 2s, 3s, 5s and 10s and 

explain why some sit in more than one category 

Explain how a set of objects can be represented in different 

ways, but the total number remains the same 

Compare and contrast a set of 2-digit numbers, reasoning 

about similarities and differences   

Explain why = means ‘balance’  

Explain how estimating can help when solving problems with 

larger numbers 

Calculate mentally with regrouping (52-27, 91-73) 

Use columnar (expanded) addition and subtraction 

appropriately and accurately in a range of ontexts  

Reason about addition Eg. sum of 3 odd numbers will always 

be odd, explain patterns in number facts to 100 and how 

they can help us solve other calculations 

Explain how partitioning numbers helps when adding and 

subtracting  

Recognise relationship between  addition and subtraction 

(e.g. 5+6=11 so 11-6=5) and rewrite addition as simple 

multiplication 

Use practical resources to teach another pupil about the 

commutativity of addition. 

Rearrange the order in a missing number problem (e.g. 

7+___=10  and   10=7+ ___). Solve more complex missing 

number problems (14+__ -3 = 17, 14+__=15+27) 

Use multiplication facts to make deductions outside known 

facts- 18x5 is not 92 as doesn’t end in 5 etc. 

Determine remainders given known facts 

Justify why a statement may be incorrectly written using 

their knowledge of multiplication and division  

Use practical resources to explain why multiplication is 

commutative and division is not 

Solve word problems with more than one step 

Evaluate their approach to a problem and conclude whether 

it was efficient or not suggesting improvements  

A Joint Project Between…. 

Number     Calculation     Fractions    Measures    
Geometry      Statistics Underlined statements are  KS1 

interim framework requirements  
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Count up and down in ½ , ¼  and 1/3 s to make 1 

Recognise that thirds arise by dividing into 3 equal 

parts 

Find ½ and ¼ of given lengths and quantities 

Correctly place ¼, ½ and ¾ in order 

Identify 1/3, ¼, 2/4, ½  and 3/4 and knows all parts must be equal parts of the whole.  

Find, name and write fractions of a length, shape, set of objects or quantity 

Recognise the equivalence of 2/4 and ½  

Write simple fractions of numbers, for example, ½ of 6=3 

Use the terms numerator and denominator independently 

Order 1/3, ½ , ¼ and ¾ on an empty number line and justify their 

position  

Based on their understanding of halves and quarters, begin to 

generalise about other equivalent fractions 

Find and compare fractions of amounts (1/4 of 20, ½ of 8 and 

know which is biggest/smallest) 

Know and name the standard units of: 
         - length/height (m/cm) 
         - mass (kg/g) 
         - temperature (oC)  
         - capacity (l/ml)  
Identify the correct equipment for a given 
measuring task or role play situation 
With support, measure using cm/m, litres and kgs 
where the answer is a whole 
 
Becoming fluent in counting using coins, including 
counting in 2s, 5s and 10s 
Add together small numbers of coins and record the 
calculation using the (p) pence symbol 
Use addition of coins in practical role play situations 
and to solve problems 
 
Use the correct interval of time when discussing 
events (e.g. minute, second, hour, day, week, year)  
Read the time to to the hour and half past 
 
Recognise and name triangles, rectangles, squares, 
circles, cuboids, cubes, pyramids and spheres from a 
group of shapes or pictures 
Explain the difference between 2-D and 3-D  
With support describe simple properties of 2-D and 
3-D shapes, (e.g. faces, edges, sides using word 
prompts) 
 
Complete given patterns and sequences 
Spot patterns and sequences in the real world 
Know that rotation means turn and begin to use 
clockwise and anti-clockwise to describe turns  
 
Know that data means information and know that it 
can be presented in different forms 

Use tallies to record data and interpret information 
presented in tally charts and pictograms 

Choose and use appropriate standard units to estimate and measure to the nearest 
appropriate unit, using rulers, scales, thermometers and measuring vessels: 
          - length/height in any direction (m/cm) 
          - mass (kg/g) 
          - temperature (°C) 
          - capacity (litres/ml)  
Read scales in divisions of ones, twos, fives and tens in practical situations where all numbers 
are given 
Compare and order lengths, mass, volume/capacity and record the results using >, < =  
Recognise and use symbols for pounds (£) and pence (p); combine amounts to make a 
particular value 
Find different combinations of coins that equal the same amounts of money. 
Solve simple problems in a practical context involving addition and subtraction of money of 
the same unit, including giving change  
 
Compare and sequence intervals of time 
Read the time on a clock to the nearest 15 minutes, including quarter past/to the hour 
Begin to tell/write the time to five minutes; draw hands on a clock face to show  times 
 
Read and write names for shapes that are appropriate for their word reading and spelling  
Draw lines and shapes using a straight edge  
Identify and describe the properties of 2-D shapes, including the number of sides, vertices 
and line of symmetry 
Identify and describe the properties of 3-D shapes, including the number of edges, vertices 
and faces 
Identify 2-D shapes on the surface of 3-D shapes [e.g., a circle on a cylinder and a triangle on 
a pyramid] 
Compare and sort common 2-D and 3-D shapes and everyday objects 
 
Order and arrange combinations of mathematical objects in patterns and sequences  
Use mathematical vocabulary to describe position, direction and movement, including 
movement in a straight line and distinguishing between rotation as a turn and in terms of 
right angles for quarter, half and three-quarter turns (left, right, clockwise, anti-clockwise)  
Interpret and construct simple pictograms, tally charts, block diagrams and simple tables  

Ask and answer simple questions by counting the number of objects in each category and 
sorting the categories by quantity  

Ask and answer questions about totalling and comparing categorical data  

Justify their thinking when comparing and ordering measures, 
including linking to fractions (e.g., this is half the length of that)  
Calculate differences between measures where the unit is the 
same 
Read scales in divisions of ones, twos, fives and tens where not 
all numbers are given 
 
Explain relationships between rising denominations and the 
reducing number of coins needed to make the same amount 
(e.g. 4 x 2p vs 8 x 1p or 10 x 2p vs 4 x 5p)  
Justify why some amounts cannot be made with certain coins 
(e.g. 17p using 10ps and 5ps)  
Explain how a money problem has been solved, using the 
appropriate vocabulary 
 
Calculate differences between events that are on the hour and 
half past the hour (e.g. 8.30 and 10.00 = 1 and ½ hours) (M23).  
Explain the relationship between 5s, 15s and 30s within time, 
linking with ¼ past, ½ past and ¼ to) 
Compare and contrast across a range of 2-D and 3-D shapes 
using technical mathematical language to describe similarities 
and differences of shapes  
Sort and re-sort shapes according to different criteria and 
explain why some shapes moved groups while others stayed 
together 
 
Justify their thinking when solving and creating sequence puzzles  
Generalise about patterns, explaining how they know what the 
nth term in a pattern will be (e.g. Using the first 5 shown I know 
the 10th will be…. because….)  
Solve and create maze puzzles involving quarter, half and three-
quarter turns  
Rationalise their choices as to recording and presenting data 
(e.g. why a pictogram was more effective than presenting the 
data in a table)  

Explain how more than one symbol in a pictogram can represent 
a value greater than than 1 

Explain method when solving problems with categorical data  
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End of KS1 2017-2018 Interim Assessment Framework - Maths 
The three standards in this framework contain a number of ‘pupil can’ statements. To judge that a pupil is working at a standard in mathematics, teachers need to have evidence which demonstrates that the 
pupil meets all of the statements within that standard. The evidence informing a teacher’s judgement must include the statutory end-of-key stage 1 mathematics test, which does not focus solely on the key 
aspects in this framework but will provide evidence to support the judgement overall and assess the broader curriculum. A pupil’s answers to specific questions in the test, or any other test, may also provide 
evidence that pupils have met certain statements. 

Use standard (not completed KS1 curriculum) or 
use P-scales for SEND or chn below this 

standard. Must meet all statements. 

Pre KeyStage Foundations (PKF) 

Working towards the expected standard 
(WTS) The pupil can: 

 

Working at the expected standard 
(EXS) The pupil can: 

 

Working at greater depth within the 
expected standard 

(GDS) The pupil can: 
 

• demonstrate an understanding of 
place value of 10s and 1s in a two-digit 
number, using resources to support 
them if necessary (e.g. representing a 

two-digit number using resources for tens 
and ones; comparing two numbers up to 20 
to identify the larger and smaller number 
without apparatus) 
• count forwards and back from 0 to 
20, understanding that numbers 
increase and decrease in size and 
identify a number that is one more or 
one less than a given number (e.g. 

identify missing numbers on a number scale 
from 0 to 20) 

• read and write numerals from 0 to 9 
and demonstrate an understanding of 
the mathematical symbols of add, 
subtract and equal to 
• use number bonds from 1 to 5 (e.g. 

partitioning the number 5 as 0 + 5, 1 + 4, 2 
+ 3, 3 + 2, 4 + 1, 5 + 0; use concrete objects 
to demonstrate the commutative law and 
inverse relationships involving addition and 
subtraction, e.g. 3 + 2 = 5, therefore 
2 + 3 = 5 and 5 – 3 = 2 and 5 – 2 = 3) 
• solve problems involving the addition 
and subtraction of single-digit numbers 
up to 10 

• demonstrate an understanding of 
place value, though may still need to 
use apparatus to support them (e.g. by 
stating the difference in the tens and ones 
between 2 numbers i.e. 77 and 33 has a 
difference of 40 for the tens and a 
difference of 4 for the ones; by writing 
number statements such as 35 < 53 
and 42 > 36) 

• count in twos, fives and tens from 0 
and use counting strategies to solve 
problems (e.g. count the number of chairs 
in a diagram when the chairs are organised 
in 7 rows of 5 by counting in fives) 

• read and write numbers correctly in 
numerals up to 100 (e.g. can write the 
numbers 14 and 41 correctly) 

• use number bonds and related 
subtraction facts within 20 (e.g. 18 = 9 + 
?; 15= 6 + ?) 

• add and subtract a two-digit number 
and ones and a two-digit number and 
tens where no regrouping is required 
(e.g. 23 + 5; 46 + 20), they can 
demonstrate their method using 
concrete apparatus or pictorial 
representations 

• partition two-digit numbers into 
different combinations of tens and 
ones. This may include using 
apparatus (e.g. 23 is the same as 2 
tens and 3 ones, which is the same as 1 
ten and 13 ones) 

• add 2 two-digit numbers within 
100 (e.g. 48 + 35) and can 
demonstrate their method using 
concrete apparatus or pictorial 
representations 
• use estimation to check that their 
answers to a calculation are 
reasonable (e.g. knowing that 48 + 35 
will be less than 100) 

• subtract mentally a two-digit 
number from another two-digit 
number when there is no 
regrouping required (e.g. 74 − 33) 

• recognise the inverse relationships 
between addition and subtraction 
and use this to check calculations 
and work out missing number 
problems (e.g. Δ − 14 = 28) 

• recall and use multiplication and 
division facts for the 2, 5 and 10 

• reason about addition (e.g. that the 
sum of 3 odd numbers will always be 
odd) 

• use multiplication facts to make 
deductions outside known 
multiplication facts (e.g. a pupil knows 
that multiples of 5 have one digit of 0 or 
5 and uses this to reason that 18 × 5 
cannot be 92, as it is not a multiple of 5) 

• work out mental calculations where 
regrouping is required (e.g. 52 − 27; 91 
– 73) 

• solve more complex missing 
number problems – 3 = 17; 
14 + Δ = 15 + 27) 

• determine remainders given known 
facts (e.g. given 15 ÷ 5 = 3 and has a 
remainder of 0, pupil recognises that 16 
÷ 5 will have a remainder of 1; knowing 
that 2 × 7 = 14 and 2 × 8 = 16, pupil 
explains that making pairs of socks from 
15 identical socks will give 7 pairs and 
one sock will be left) 

• solve word problems that involve 
more than one step (e.g. “which has 
the most biscuits, 4 packets of biscuits 
with 5 in each packet or 3 packets of 



    23 
Taken from a joint project by Brighton& Hove and Reading Borough Council.  Adapted by Alwyn Infant School July 2016 

• put up to 20 items into groups of 2 or 
5 or into 2 or 5 equal groups (e.g. give 

the pupil 5 hoops and 15 objects and ask 
them to share them equally between the 
hoops). 

• recall doubles and halves to 20 (e.g. 
pupil knows that double 2 is 4, double 5 is 
10 and half of 18 is 9) 

• recognise and name triangles, 
rectangles, squares, circles, cuboids, 
cubes, pyramids and spheres from a 
group of shapes or from pictures of the 
shapes. 

multiplication tables to solve simple 
problems, demonstrating an 
understanding of commutativity as 
necessary (e.g. knowing they can make 
7 groups of 5 from 35 blocks and 
writing 35 ÷ 5 = 7; sharing 40 cherries 
between 10 people and writing 40 ÷ 10 
= 4; stating the total value of six 5p 
coins) 

• identify 1/3, 1/4, 1/2, 2/4, 3/4 and 
knows that all parts must be equal 
parts of the whole. 
• use different coins to make the 
same amount (e.g. use coins to make 
50p in different ways; work out how 
many £2 coins are needed to exchange 
for a £20 note) 

• read scales in divisions of ones, 
twos, fives and tens in a practical 
situation where all numbers on the 
scale are given (e.g. pupil reads the 
temperature on a thermometer or 
measures capacities using a measuring 
jug) 
• read the time on the clock to the 
nearest 15 minutes 
• describe properties of 2-D and 3-D 
shapes (e.g. the pupil describes a 
triangle: it has 3 sides, 3 vertices and 1 
line of symmetry; the pupil describes a 
pyramid: it has 8 edges, 5 faces, 4 of 
which are triangles and one is a 
square). 

biscuits with 10 in each packet?”) 

• recognise the relationships 
between addition and subtraction 
and can rewrite addition statements 
as simplified multiplication 
statements (e.g. 10 + 10 + 10 + 5 + 5 = 3 
× 10 + 2 × 5 = 4 × 10) 

• find and compare fractions of 
amounts (e.g. ¼ of £20 = £5 and ½ of £8 
= £4, so ¼ of £20 is greater than ½ of £8) 

• read the time on the clock to the 
nearest 5 minutes 
• read scales in divisions of ones, 
twos, fives and tens in a practical 
situation where not all numbers on 
the scale are given. 
• describe similarities and differences 
of shape properties (e.g. finds 2 
different 2-D shapes that only have one 
line of symmetry; that a cube and a 
cuboid have the same number of edges, 
faces and vertices but can describe what 
is different about them). 

Teachers should refer to the national curriculum programmes of study for items marked * 
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Y3 Mathematics  

Start (3.0)                 Emerging (3.1)               Working Towards (3.2)                    EXPECTED (3.3)                          Working Above (3.4)                                             Exceeding (3.5) 

 

 

 

 

 

Count up in 4s, 10s, 50s, 100s from 0.  

Find 10 more and less than any given number mentally.   

Know how to partition 2-digit and 3-digit numbers.  

Order numbers up to 1000.  

Read numbers up to 1000 in numerals and words. 

Accurately estimate larger sets of objects. 

 

Add and subtract mentally 3-digit numbers and ones.  

Add and subtract 2-digit numbers in a range of real life 

contexts and role play.  

Use partitioning to support addition and subtraction.   

Recognise when an answer is sensible or not (e.g. 

354+9=4321).  

Use inverse to check answers. 

 

Recall and use multiplication facts for the 3 and 4 
multiplication tables.   
Know that multiplication is commutative and division is 
not. 
Solve problems involving multiplication and division.   
Recognise patterns in numbers based on multiples 
 

Know that a tenth arises from dividing an object into 10 
equal parts and write this as 

1
/10.   

Know the role of the numerator and denominators (with 

denominator being the divisor).  

Count up and down in taught fractions including tenths, 

including beyond 1.  

Place ½ values on a number line (eg placing 4 ½ between 

4 & 5) 

Compare and order 
1/

3s, ¼ s  and ½ s..  

Know that fractions other than ½ have equivalent forms. 

Add and subtract using ½ s and ¼s.  

Fluently uses 3 digit numbers in a range of contexts, including addition and subtraction problems. Knows 

the 2, 3, 4, 5, 8 and 10 multiplication tables uses these to solve problems in context.  Fluently uses the 

formal written methods of addition and subtraction and can multiply TU X U mentally or using informal 

methods.  Can compare and order fractions and add and subtract fractions with the same denominator 

within a whole.  Accurately measures length, mass and volume using standard metric units and can 

measure the perimeter of 2-d shapes. Uses their knowledge of right angles, parallel and perpendicular 

lines when describing properties of shape. Can accurately interpret scaled bar charts, pictograms and 

tables in order to solve problems. Can explain their methods and give simple reasons for their thinking. 

 

Count from 0 in multiples of 4, 8, 50 and 100 (up and back).   

Find 10 or 100 more or less than a given number mentally.   

Recognise the place value of each digit in a 3 digit number (including with zero value).   

Compare and order numbers up to 1000 (e.g. using number lines and <>).   

Read and write and spell numbers up to 1000 in numerals and in words.  Identify, 

represent and estimate numbers using different representations (e.g. grouping, tallying 

etc.) 

Add and subtract numbers mentally, including 
          - 3-digit number and ones 
          - 3-digit number and tens  
          - 3- digit numbers and hundreds.   
Add and subtract numbers with up to 3-digits, using formal written methods of columnar 
addition and subtraction.  
Estimate the answer to a calculation and use inverse operations to check answers.  
Solve problems, including missing number problems, using number facts, place value, and 
more complex addition and subtraction. 
 
Recall and use multiplication and division facts for the 3, 4 and 8 multiplication tables.   
Write and calculate mathematical statements for multiplication and division including for 
two-digit numbers times one-digit numbers.   
Solve problems, including missing number problems, involving multiplication and division.   
Solve positive integer scaling problems and correspondence problems in which n objects 
are connected to m objects. 
 

Count up and down in tenths; recognise that tenths arise from dividing an object into 10 

equal parts and in dividing one-digit numbers or quantities by 10 

Recognise, find and write fractions of a discrete set of objects: unit fractions and non-unit 

fractions with small denominators 

Recognise and use fractions as numbers: unit fractions and non-unit fractions with small 

denominators 

Recognise and show, using diagrams, equivalent fractions with small denominators 

Add and subtract fractions with the same denominator within one whole  

Compare and order unit fractions, and fractions with the same denominators 

Solve problems that involve fractions and decimals 

 

 

 

 

 

 

Reason using knowledge of 4s, 8s, 50s and 100s (e.g. explain why 38 

is not a multiple of 4).   

Explain how some tables can help you with others (e.g. 2s and 4s, 3s 

and 6s)  

Justify their method when adding and subtracting multiples of 10 

and 100 (e.g. 20 or 400).   

Explain why the value of a digit changes when it moves columns.   

Compare and contrast a set of 3-digit numbers, reasoning about 

similarities and differences.   

Justify why their approach to solving place value and number facts 

problems was efficient. 

 

Experiment with mental methods to suit different contexts and use 

formal methods of addition and subtraction.   

Explain why the formal method is more efficient than the 

partitioning method.  

Explain the links within a family of calculations across all 4 

operations.   

Explain how they approach problems with multiple solutions in an 

efficient and logical manner (e.g. Find two numbers whose total is 

325.)  

 

Explain links between other multiples based on 2s, 3s, 4s and 8s (e.g. 

40s, 6s, 16s).   

Generalise about commutativity to help solve problems involving 

unfamiliar multiplication and division facts (e.g. 40 x 3 = 4 x 10 x 3 = 4 

x 3 x 10).   

Prove an hypothesis using scaling as evidence. 

 

Create problems involving tenths.  Reason about the position of non-

unit fractions on a number line.  

Generalise using numerators and denominators and equivalence 

across taught fractions.  

Create contextualised problems involving + and - with fractions. 

A Joint Project Between…. 

Number     Calculation     Fractions    
Measures    Geometry     Statistics 
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Measure and compare using appropriate standard metric 
units to the nearest appropriate unit.   
Know that perimeter means to’ measure around the 
outside’. 
Add and subtract using pence in practical contexts.   
Know there are 100p in £1. 
Know that time can be displayed in different ways.   
Know how many minutes in ½ hour, ¼ hour and ¾ hour.   
Accurately record time in minutes and hours.   
 
Use vocabulary such as o’clock, morning, afternoon.  
Know there are 60 seconds in a minute.   
Know what ‘duration’ means 
 

Describe the properties of common 2-D and 3-D shapes 
using accurate language, including angles and symmetry.  
 
Recognise angles as a description of a turn.  
Identify right angles around them in the real world.  
Compare whether angles are greater than or less than a 
right angle.  
Know what horizontal and vertical mean and can identify 
parallel lines in shapes. 
 
Know the difference between a bar chart and a block 
graph. 

Building on Y2, solve one-step questions using 
information presented in scaled bar charts and 
pictograms. 

 

Measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); 
volume/capacity (l/ml).  
Measure the perimeter of simple 2-D shapes.  
Add and subtract amounts of money to give change, using both £ and p in 
practical contexts.  
 
Tell and write the time from an analogue clock, including using Roman numerals 
from I to XII, and 12-hour and 24-hour clocks.   
Estimate and read time with increasing accuracy to the nearest minute.  Record 
and compare time in terms of seconds, minutes and hours (single unit only).  
Use vocabulary such as o’clock, a.m./p.m., morning, afternoon, noon and 
midnight.  
Know the number of seconds in a minute and the number of days in each 
month, year and leap year.   
Compare durations of events [for example to calculate the time taken by 
particular events or tasks. 
 
Draw 2-D shapes and make 3-D shapes using modelling materials; recognise 3-D 
shapes in different orientations and describe them.   
 
Recognise angles as a property of shape or a description of a turn.   
Identify right angles and recognise that two right angles make a half-turn, three 
make three quarters of a turn and four a complete turn.  
Identify whether angles are greater than or less than a right angle. 
Identify horizontal and vertical lines (in shapes).  Identify pairs of perpendicular 
and parallel lines in shapes. 
 
Interpret and present data using bar charts, pictograms and tables.   

Solve one-step and two-step questions using information presented in scaled 
bar charts and pictograms and tables. 

 

Compare using mixed units of measure (e.g. 1kg and 200g).  
Measure the perimeter of shapes involving mixed units (e.g. 
cm and mm).  
Explain how the formal method is more efficient than 
converting between units of money.  
Calculate and explain differences in time involving a mix of 
12 and 24 hour clocks.  
 
Estimate and read time with increasing accuracy on faces 
without minute markings.  
Record and compare time with mixed seconds, minutes and 
hours.   
Consistently use correct vocabulary across a range of time 
contexts.  
Explain wider time groupings (e.g. decade and century).  
Explain why different 3D shapes can cast the same shadow.  
 
Explain the differences between 2 shapes using the language 
of angles.  
Solve and create maze puzzles involving multiples of quarter 
turns.  
Distinguish between angles that are greater than or less than 
a right angle within complex patterns.  
Create shapes and patterns with a given number of vertical 
or horizontal sides.  
Explain why a pair of lines are parallel or perpendicular. 
 
Justify choices in presenting data.   

Prove or disprove given conjecture using information 
presented in scaled bar charts, pictograms or tables [for 
example, ‘I think that July and August are the hottest months 
in all parts of the world becausee…..’] 
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SCIENCE   Year 1                 Name:                                                       Class: 
 

National Curriculum Year 1 Programme of Study (statutory requirements)  

Pupils should be taught to: 

 

 

 Our ‘I Can...’ statements Notes 

Thinking scientifically: Children should be taught to:- 

Ask simple questions and recognise that they 
can be answered in different ways 

I can ask simple questions.  

Observe closely using simple equipment I can look at things carefully using equipment to 
help me. 

 

Perform simple tests I can carry out simple tests. 
 

 

Identify and classify  I can say what things are and put them into 
groups. 

 

Use their observations and ideas to suggest 
answers to questions  

I can answer questions by looking at things 
carefully and using my ideas to help me. 

 

Gather and recording data to help in answering 
questions.  

I can collect information and record it in 
different ways (eg tables) 

 

Seasonal changes: Children should be taught to:- 

Observe changes across the four seasons  I can recognise changes across the four seasons. 
 

 

Observe and describe weather associated with 
the seasons and how day length varies 

I can describe the different weather / length of 
the day in each season. 

 

Animals including humans: Children should be taught to:-                                                                                                   

Identify and name a variety of common animals 
including fish, amphibians, reptiles, birds and 
mammals  

I can recognise and name some common 
animals and put them into groups. 

 

Identify and name a variety of common animals 
that are carnivores, herbivores and omnivores  

I can recognise and name some common 
animals and group them according to what they 
eat. 

 

Describe and compare the structure of a variety 
of common animals (fish, amphibians, reptiles, 
birds and mammals, including pets)  

I can say how some common animals are the 
same and different. 

 

Identify, name, draw and label the basic parts of 
the human body and say which part of the body 
is associated with each sense.  

I can name, draw and label the parts of the 
body and say which part belongs to each of the 
senses. 

 

Plants: Children should be taught to:- 

Identify and name a variety of common wild and 
garden plants, including deciduous and 
evergreen trees  

I can recognise and name some common plants 
and trees. 

 

Identify and describe the basic structure of a 
variety of common flowering plants, including 
trees.  

I can recognise and describe the different parts 
of some common plants and trees. 

 

Materials: Children should be taught to:- 

Distinguish between an object and the material 
from which it is made 

I can recognise the material an object is made 
from. 

 

Identify and name a variety of everyday 
materials, including wood, plastic, glass, metal, 
water, and rock  

I can recognise and name some everyday 
materials. 

 

Describe the simple physical properties of a 
variety of everyday materials  

I can describe the properties of some everyday 
materials. 

 

Compare and group together a variety of 
everyday materials on the basis of their simple 
physical properties.  

I can recognise the differences between 
everyday materials and group them according 
to their properties 

 



    28 
Taken from a joint project by Brighton& Hove and Reading Borough Council.  Adapted by Alwyn Infant School July 2016 

SCIENCE   Year 2                 Name:                                                       Class: 
 

National Curriculum Year 2 Programme of Study (statutory requirements)  

Pupils should be taught to: 

 Our ‘I Can...’ statements Notes 

Thinking scientifically: Children should be taught to:- 

Ask simple questions and recognise that they can 
be answered in different ways 

I can ask simple questions.  

Observe closely using simple equipment I can look at things carefully using equipment to 
help me. 

 

Perform simple tests I can carry out simple tests. 
 

 

Identify and classify I can say what things are and put them into 
groups. 

 

Use their observations and ideas to suggest 
answers to questions  

I can answer questions by looking at things 
carefully and using my ideas to help me. 

 

Gather and record data to help in answering 
questions.  

I can collect information and record it in 
different ways (eg tables) 

 

Plants: Children should be taught to:- 

Observe and describe how seeds and bulbs grow 
into mature plants  

I can say how seeds and bulbs grow into plants. 
 

 

Find out and describe how plants need water, 
light and a suitable temperature to grow and stay 
healthy.  

I can say what plants need to grow and stay 
healthy. 

 

Materials: Children should be taught to:-                                                                                                                                 

Identify and compare the suitability of a variety 
of everyday materials, including wood, metal, 
plastic, glass, brick, rock, paper and cardboard for 
particular uses. 

I can say why certain objects are made from 
particular materials. 

 

 

Find out how the shapes of solid objects made 
from some materials can be changed by 
squashing, bending, twisting and stretching.   

I can say how the shapes of solid objects can be 
changed by force. 

 

Animals including humans: Children should be taught to:-                                                                                                   

Notice that animals, including humans, have 
offspring which grow into adults. 

I can explain that animals have offspring that 
grow into adults. 

 

Find out about and describe the basic needs of 
animals, including humans, for survival (water, 
food and air) 

I can find out about and say what animals need 
to survive. 

 

Describe the importance for humans of exercise, 
eating the right amounts of different types of 
food, and hygiene.   

I can describe how important hygiene is for 
humans as well as exercise and eating the 
correct amounts of different types of food. 

 

Living things and their habitats: Children should be taught to:- 

Explore and compare the differences between 
things that are living, dead, and things that have 
never been alive. 

I can explain the differences between things that 
are living, dead and things that have never been 
alive. 

 

Identify that most living things live in habitats to 
which they are suited and describe how different 
habitats provide for the basic needs of different 
kinds of animals and plants, and how they 

 

I can show how most living things live in habitats 
to suit them and that provide what they need to 
live.   

 

Identify and name a variety of plants and animals 
in their habitats, including microhabitats. 

I can recognise and name a variety of plants and 
animals in their habitats. 

 

Describe how animals obtain their food from 
plants and other animals, using the idea of a 
simple food chain, and identify and name 
different sources of food.   

I can say how animals get their food from plants 
and other animals. 
I can explain what a food chain is. 
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End of KS1 2017-2018 Interim Assessment Framework - Science 

This statutory interim framework is to be used only to make a teacher assessment judgement at the end of the key stage following the completion of the key stage 1 curriculum. It is not intended to be used to 

track progress throughout the key stage. The standard in this framework contains a number of ‘pupil can’ statements. To judge that a pupil is working at this standard in science, teachers need to have evidence 

which demonstrates that the pupil meets all of the ‘working scientifically’ statements and all of the ‘science content’ taught in the final year of the key stage.  There is no requirement to have evidence from the 

classroom that pupils have met statements relating to science content taught before the final year of the key stage. Where possible, teachers should draw on assessments that have been made earlier in the key 

stage to make their judgement against this framework. 

Working at the expected standard (EXS) 

Working scientifically 
The pupil can: 
• ask their own questions about what they notice 
• use different types of scientific enquiry to gather and record data, using simple equipment where appropriate, to answer questions including: 
• observing changes over time 
• noticing similarities, differences and patterns 
• grouping and classifying things 
• carrying out simple comparative tests 
• finding things out using secondary sources of information 
• use appropriate scientific language from the national curriculum to communicate their ideas in a variety of ways, what they do and what they find out. 
 
Science content 
The pupil can: 
• name and locate parts of the human body, including those related to the senses, and describe the importance of exercise, balanced diet and hygiene for 
humans 
• describe the basic needs of animals for survival and the main changes as young animals, including humans, grow into adults 
• describe basic needs of plants for survival and the impact of changing these and the main changes as seeds and bulbs grow into mature plants 
• identify whether things are alive, dead or have never lived 
• describe and compare the observable features of animals from a range of groups 
• group animals according to what they eat, describe how animals get their food from other animals and/or from plants, and use simple food chains to 
describe these relationships 
• describe seasonal changes 
• name different plants and animals and describe how they are suited to different habitats 
• use their knowledge and understanding of the properties of materials, to distinguish objects from materials, identify and group everyday materials, and 
compare their suitability for different uses. 
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Keyword Lists to Read and Spell- Year 1. Chn must be able to read and spell most words to achieve the expected standard. 

Phase 2 words 
100 high-frequency 
words 

Phase 3 
100 high-
frequency words 

Phase 4 
100 high-frequency 
words 

Phase 5 
100 high-frequency 
words 

Year 1 List A 
Next 200 common words 

Year 1 List B 
Next 200 common words 

the to go he she said have oh their our says has where today school 

I no into we me like so people Mr full did push bye name love 

a an as be was do some Mrs looked pull ball over once buy friend 

at if in you they come were called ask call tell want home need door 

is it of all are there little could asked good took how more these or 

off on can my her one when here house been last first may sea lots 

dad had back will that out what by time take girl     

and get big this then went it’s your about one two three Monday Tuesday Wednesday 

him his not them with from children made day four five six Thursday Friday Saturday 

got up mum see for just help make came seven eight nine Sunday   

but am cat now down   saw old ten eleven twelve    

dog man ran look too   put very thirteen fourteen fifteen    

   yes    I’m don’t sixteen seventeen eighteen    

         nineteen twenty     
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Suggested spelling words for rules to be taught – Year 1 (NC). 

v have live give   ay, oy day 

boy 

play 

toy 

say 

enjoy 

away 

annoy 

stay 

ai, oi rain 

oil 

wait 

join 

train 

coin 

paid 

point 

afraid 

soil 
ph dolphin alphabet phonics elephant  

y ending very happy funny party family wh when where which wheel while 

ff, ll, ss, 

ck, zz 

off well miss buzz back ea sea dream meat each read 

ar car start park arm garden ir girl bird shirt first third 

ee see tree green meet week oe toe goes    

er her term verb person  -tch catch fetch kitchen notch hutch 

er better under summer winter sister ore more score before wore shore 

nk bank think honk sunk  aw saw draw yawn crawl  

oo food pool moon soon zoo au author August dinosaur astronaut  

oo book took foot wood good ear bear pear wear   

ur turn hurt church burst Thursday ou out about mouth around sound 

oa boat coat road coach goal ow own blow snow grow show 

or for short born horse morning ue blue clue true rescue Tuesday 

air air fair pair hair chair ew new few grew flew drew 

ear dear hear beard near year ie lie tie pie cried tried 

ow now how brown down town       

igh high night light bright right       
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Suggested spelling words for rules to be taught – Year 1 (NC) 

k kent sketch kit skin frisky i-e five ride like time  

ie chief field thief   o-e home those woke hope  

ea head bread meant instead read u-e June rule rude use  

are bare dare care share scare -ed jumped  

 

buzzed hunted 

 

  

s  Cats 

 

Dogs 

 

Spends 

 

Rocks 

 

thanks -ing 

 

hunting 
 

buzzing 
 

jumping   

es catches bushes wishes misses  -er 
 

hunter 
 

buzzer 
 

jumper   

a-e made came same take  -er 

-est 

grander 

grandest 

fresher 

freshest 

quicker 

quickest 

  

e-e these theme complete   -un 

 

unhappy undo unload unfair unlock 

      Compound 

words 

football playground farmyard bedroom blackberry 
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Keyword Lists to Read and Spell- Year 2. Chn must be able to read and spell most words to achieve the expected standard. 

Year 2 List A Year 2 List B Year 2 List C Year 2 List D 

floor poor again climb every everybody can’t don’t night narrator across please 

even find kind because great break didn’t I’ll couldn’t stopped laugh liked 

mind behind child steak parents pretty I’ve that’s there’s suddenly jumped mouse 

children wild most father prove improve let’s he’s they’re different coming window 

only both cold any plant path animals beautiful we’re through thought under 

gold told hold bath hour sure still found live something brother air 

money after fast sugar eyes would much soon small sister grandad along 

half past move could should whole head town around pulled garden  

class grass pass who clothes people another began before January February March 

many busy  water wanted Christmas place mother morning April May June 

key won think new use everyone cried which inside July August September 

long things eat well round tree better right write October November December 

us food way magic shouted other work hear quiet red orange yellow 

stop must boy never next gave bare quite bear green blue indigo 

why   each gone blew really knight  purple white brown 
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Suggested spelling words for rules to be taught – Year 2 (NC) 

al 

all   (or) 
All 
always 

ball call walk talk -el ending camel 

tinsel 

tunnel squirrel travel towel 

o     (u) other mother brother nothing Monday -al ending metal pedal capital hospital animal 

ey key monkey donkey chimney valley -il ending pencil fossil nostril   

Wa 

qua 

Want 

 

Watch 

 

wander quantity squash -y cry 

July 

fly dry try reply 

Or after w word work worm world worth add es to y flies 

carries 

tries replies copies babies 

Ar after w warm war ward towards  -ed, -ing 

-er –est to 

y ending 

Copied 

 

Cried 

replied 

Copier 

happier 

Copying 

 

Crying 

replying 

 

happiest 

 

 

s television treasure usual   -ed,-er –

est, -y 

ending 

hiked Hiker 

nicer 

hiking  

nicest 

shiny 

ge 

dge 

g 
 

badge 
age 
village 

edge 
huge 

bridge 
change 

dodge 
charge 

fudge 
bulge 

-ed, -ing 

-er –est -y 

Patted 

Hummed 

dropped 

Sadder 

Fatter 

runner 

Patting 

Humming 

dropping 

Saddest 

fattest 

 

 

runny 

gem 

jacket 

giant 

jar 

magic 

jog 

giraffe 

join 

energy 
adjust 

-tion station fiction motion national section 

/s/ spelt 

as c 
race ice cell city fancy -ment 

-ness, ful, 

-less, -ly 

Enjoyment 

 

merriment 

Sadness 

 

happiness 

Careful 

Playful 

plentiful 

hopeless Plainness 

Badly 

happily 

kn 

 

knock 

 

know 

 

knee 

 

  Contractions Can’t 

I’ll 

Didn’t Hasn’t couldn’t It’s 

gn gnat gnaw gnome   Possessive 

Apostrophe 
Megan’s Kirsty’s The girl’s The child’s The man’s 

wr write written wrote wrong wrap Homophone& 

near 

There/their/They’re, here/hear, quiet/quiet, see/sea, bare/bear, 

one/won, sun/son, to/too/two, blue/blew, night/knight 
-le ending table apple bottle little Middle       
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Keyword Lists to Read and Spell – Year 3/4 

accident calendar earth guide medicine position sentence woman 

accidentally caught eight heard mention possess separate women 

actual centre eighth heart minute possession special  

actually century enough height natural possible straight  

address certain exercise history naughty potatoes strange  

answer circle experience imagine notice pressure strength  

appear complete experiment increase occasion probably suppose  

arrive consider extreme important occasionally promise surprise  

believe continue famous interest often purpose therefore  

bicycle decide favourite island opposite quarter though  

breath describe forward knowledge ordinary question although  

breathe different fruit learn particular recent thought  

build difficult grammar length peculiar regular through  

busy disappear group library perhaps reign various  

business early guard material popular remember weight  
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Letters and Sounds Overview 

Progres

sion 

Phonological Tricky words to read Tricky words to spell 

Phase 1 

(FS) 

 Sound discrimination/syllables 

 Rhyme and rhythm 

 Alliteration 

 Oral blending 

 Oral segmenting 

 Count words in a sentence 

  

Phase 2 

(FS) 

 19 phonemes: 

Set 1 - s a t p  

Set 2 - i n m d 

Set 3 - g o c k 

Set 4 - ck e u r 

Set 5 - h b f ff l ll ss 

 VC (if, am, on, up) 

 CVC 

 Oral segmenting and blending 

 2 syllable words (sunset) 

 captions 

the, to, I, no, go, into, 

and 

and 

Phase 3 

(FS/yr1) 

 Phonemes 

Set 6 – j v w x 

Set 7 – y z/zz qu 

 ch sh th ng 

 ai ee igh oa oo 

 ar or ur ow oi ear air ure er  

 CVC 

 Letter names 

 2 syllable words 

he, she, we, me, be, was, 

my, you, her, they, all, 

are 

 

 

the, to, I, no, go, into 

 

Write each letter 

correctly when 

following a model. 

Phase 4 

(Yr1) 

 Consolidate learning 

 Adjacent consonants: CVCC/ 

 CCVC/CCV/CCVC/CCVCC/CCCVC/ 

CCCVCC 

 2/3 syllable words 

some, one, said, come, do, 

so, were, when, have, 

there, out, like, little, 

what 

 

he, she, we, me, be, 

was, my, you, her, 

they, all, are 

Phase 5 

(Yr1) 

 wh ph y 

 split digraph ‘e’ 

 ay ea ie oe ew ue au aw ou oy ir   

 alternative spellings of phonemes 

 read and spell decodable 100 

words 

Oh, their, people, Mr, 

Mrs, looked, called, 

asked, could 

 

100 words read and 

spell- see school list 

100 words read and 

spell- see school list 

Phase 6 

(yr 1/2) 

 apply phonics 

 past tense 

 suffixes (s,es,ing, ed, s, er, est, 

y,en, ful, ly, est, er,ment, ness, 

en) 

 longer words 

 spelling rules 

Read and spell 200 key 

words- see school list 

Read and spell 200 

key words- see school 

list 
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Handwriting 
Expectation: most children to begin to join by the 

end of KS1 
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P-Scales 

Year 2 SEN only 
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P-Scales for Year 2 SEN Extra Information 
 

The performance descriptions can be used by teachers to:  
• decide which description best fits a pupil’s performance over a period of time and in different contexts  
• develop or support more focused day-to-day approaches to ongoing teacher assessment by using the descriptions to refine and develop long-, medium- and short-term 
planning  
• track linear progress towards attainment at national curriculum level 1  
• identify lateral progress by looking for related skills at similar levels across their subjects  
• record pupils’ overall development and achievement, for example, at the end of a year or a key stage.  
 
The performance descriptions for P1 to P3 are common across all subjects. They outline the types and range of general performance that pupils with learning difficulties 

might characteristically demonstrate. Subject-focused examples are included to illustrate some of the ways in which staff might identify attainment in different subject 

contexts. Levels P4 to P8 describe pupils’ performance in a way that indicates the emergence of skills, knowledge and understanding in each subject. The descriptions are 

characteristic of the types of attainment the learners are likely to demonstrate. 

P1 P2 P3 

Pupils encounter activities and experiences. They may be passive or 
resistant. They may show simple reflex responses, for example, 
startling at sudden noises or movements. Any participation is fully 
prompted.  
 
Pupils show emerging awareness of activities and experiences. They 
may have periods when they appear alert and ready to focus their 
attention on certain people, events, objects or parts of objects, for 
example, attending briefly to interactions with a familiar person. 
They may give intermittent reactions, for example, sometimes 
becoming excited in the midst of social activity. 

Pupils begin to respond consistently to familiar people, events and 
objects. They react to new activities and experiences, for example, 
withholding their attention. They begin to show interest in people, 
events and objects, for example, smiling at familiar people. They 
accept and engage in coactive exploration, for example, focusing 
their attention on sensory aspects of stories or rhymes when 
prompted.  
 
Pupils begin to be proactive in their interactions. They 
communicate consistent preferences and affective responses, for 
example, reaching out to a favourite person. They recognise familiar 
people, events and objects, for example, vocalising or gesturing in a 
particular way in response to a favourite visitor. They perform 
actions, often by trial and improvement, and they remember 
learned responses over short periods of time, for example, showing 
pleasure each time a particular puppet character appears in a poem 
dramatised with sensory cues. They cooperate with shared 
exploration and supported participation, for example, taking turns 
in interactions with a familiar person, imitating actions and facial 
expressions 

Pupils begin to communicate intentionally. They seek attention 
through eye contact, gesture or action. They request events or 
activities, for example, pointing to key objects or people. They 
participate in shared activities with less support. They sustain 
concentration for short periods. They explore materials in 
increasingly complex ways, for example, reaching out and feeling 
for objects as tactile cues to events. They observe the results of 
their own actions with interest, for example, listening to their own 
vocalisations. They remember learned responses over more 
extended periods, for example, following the sequence of a familiar 
daily routine and responding appropriately. 
 
Pupils use emerging conventional communication. They greet 
known people and may initiate interactions and activities, for 
example, prompting another person to join in with an interactive 
sequence. They can remember learned responses over increasing 
periods of time and may anticipate known events, for example, pre-
empting sounds or actions in familiar poems. They may respond to 
options and choices with actions or gestures, for example, by 
nodding or shaking their heads. They actively explore objects and 
events for more extended periods, for example, turning the pages 
in a book shared with another person. They apply potential 
solutions systematically to problems, for example, bringing an 
object to an adult in order to request a new activity. 
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Reading 

P4 P5 P6 P7 P8 

Listen and respond to familiar rhymes 
and stories.  
Show some understanding of how 
books work, for example, turning pages 
and holding the book the right way up 

Select a few words, symbols or pictures 
with which they are particularly 
familiar and derive some meaning from 
text, symbols or pictures presented in a 
way familiar to them.  
Match objects to pictures and symbols, 
for example, choosing between two 
symbols to select a drink or seeing a 
photograph of a child and eye-pointing 
at the child. 
Show curiosity about content at a 
simple level, for example, they may 
answer basic two key-word questions 
about a story. 

Select and recognise/read a small 
number of words or symbols linked to a 
familiar vocabulary, for example, name, 
people, objects or actions. 
Match letters and short words. 

Show an interest in the activity of 
reading.  
Predict elements of a narrative, for 
example, when the adult stops reading, 
pupils fill in the missing word.  
Distinguish between print or symbols 
and pictures in texts. 
Understand the conventions of 
reading, for example, following text left 
to right, top to bottom and page 
following page.  
Know that their name is made up of 
letters. 

Understand that words, symbols and 
pictures convey meaning.  
Recognise or read a growing repertoire 
of familiar words or symbols, including 
their own names.  
Recognise at least half the letters of 
the alphabet by shape, name or sound. 
Associate sounds with patterns in 
rhymes, with syllables, and with words 
or symbols. 

 

Writing 

P4 P5 P6 P7 P8 

Show they understand that marks and 
symbols convey meaning, for example, 
placing photographs or symbols on a 
timetable or in a sequence.  
Make marks or symbols in their 
preferred mode of communication. 
 
(Any sort of mark, including scribble 
writing by a picture.) 

Produce meaningful marks or symbols 
associated with their own name or 
familiar spoken words, actions, images 
or events, for example, contributing to 
records of their own achievements or 
to books about themselves, their 
families and interests. 
Trace, overwrite or copy shapes and 
straight line patterns. 

Produce or write their name in 
letters or symbols. 
Copy letter forms, for example, 
labels and/or captions for pictures or 
for displays. 

Group letters and leave spaces 
between them as though they are 
writing separate words. 
Aware of the sequence of letters, 
symbols and words, for example, 
selecting and linking symbols 
together, writing their names and 
one or two other simple words 
correctly from memory. 

Show awareness that writing can have a 
range of purposes, for example, in relation to 
letters, lists or stories.  
Show understanding of how text is arranged 
on the page, for example, by writing or 
producing letter sequences going from left to 
right. 
Write or use their preferred mode of 
communication to set down their names with 
appropriate use of upper- and lower-case 
letters or appropriate symbols. 
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Speaking and Listening 

P4 P5 P6 P7 P8 

Speaking 

Pupils repeat, copy and imitate 
between 10 and 50 single words, signs 
or phrases or use a repertoire of 
objects of reference or symbols. They 
use single words, signs and symbols for 
familiar objects, for example, cup, 
biscuit, and to communicate about 
events and feelings, for example, likes 
and dislikes 

Pupils combine two key ideas or 
concepts. They combine single words, 
signs or symbols to communicate 
meaning to a range of listeners, for 
example, ‘Mummy gone’ or ‘more 
drink’. They make attempts to repair 
misunderstandings without changing 
the words used, for example, by 
repeating a word with a different 
intonation or facial expression. Pupils 
use a vocabulary of over 50 words. 

Pupils initiate and maintain short 
conversations using their preferred 
medium of communication. They ask 
simple questions to obtain information, 
for example, ‘Where’s cat? ’. They can 
use prepositions, such as ‘in’ or ‘on’, 
and pronouns, such as ‘my’ or ‘it’, 
correctly. 

Pupils use phrases with up to three key 
words, signs or symbols to 
communicate simple ideas, events or 
stories to others, for example, ‘I want 
big chocolate muffin’. They use regular 
plurals correctly. They communicate 
ideas about present, past and future 
events and experiences, using simple 
phrases and statements, for example, 
‘We going cinema on Friday’. They 
contribute appropriately one-to-one 
and in small group discussions and role 
play. They use the conjunction ‘and’ to 
link ideas or add new information 
beyond what is asked. 

They link up to four key words, signs or 
symbols in communicating about their 
own experiences or in telling familiar 
stories, both in groups and one-to-one, 
for example, ‘The hairy giant shouted 
at Finn’. They use an extensive 
vocabulary to convey meaning to the 
listener. They can use possessives, for 
example, ‘Johnny’s coat’. They take 
part in role play with confidence. They 
use conjunctions that suggest cause, 
for example, ‘cos,’ to link ideas. 

 Listening 

Pupils demonstrate an understanding 
of at least 50 words, including the 
names of familiar objects. Pupils 
respond appropriately to simple 
requests which contain one key word, 
sign or symbol in familiar situations, for 
example, ’Get your coat’, ‘Stand up’ or 
‘Clap your hands’ 

Pupils respond appropriately to 
questions about familiar or immediate 
events or experiences, for example, 
‘Where is the ball?’, ‘What are you 
doing?’, ‘Is it yellow?’. They follow 
requests and instructions containing at 
least two key words, signs or symbols, 
for example, ‘Put the spoon in the 
dish’, ‘Give the book to Johnny’ 

Pupils respond to others in group 
situations, for example, taking turns 
appropriately in a game such as ‘Pass 
the parcel’. They follow requests and 
instructions with three key words, signs 
or symbols, for example, ‘Give me the 
little red book’ 

Pupils listen, attend to and follow 
stories for short stretches of time. They 
follow requests and instructions with 
four key words, signs or symbols, for 
example, ‘Get the big book about 
dinosaurs from the library’. They 
attend to, and respond to, questions 
from adults and their peers about 
experiences, events and stories, for 
example, ‘Where has the boy gone?’ 

Pupils take part in role play with 
confidence. Pupils listen attentively. 
They respond appropriately to 
questions about why or how, for 
example, ‘Why does a bird make a 
nest?’, ‘How do we copy this picture?’. 
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P-Scales for Maths – Year 2 SEN 

The performance descriptions for P1 to P3 are common across all subjects. They outline the types and range of general performance that pupils with learning difficulties 

might characteristically demonstrate. Subject-focused examples are included to illustrate some of the ways in which staff might identify attainment in different subject 

contexts. Levels P4 to P8 describe pupils’ performance in a way that indicates the emergence of skills, knowledge and understanding in each subject. The descriptions are 

characteristic of the types of attainment the learners are likely to demonstrate.  

P1 P2 P3 

Pupils encounter activities and experiences. They may be passive or 

resistant. They may show simple reflex responses, for example, 

startling at sudden noises or movements. Any participation is fully 

prompted.  

 Pupils show emerging awareness of activities and experiences. 

They may have periods when they appear alert and ready to focus 

their attention on certain people, events, objects or parts of 

objects, for example, grasping objects briefly when they are placed 

in their hand. They may give intermittent reactions, for example, 

sometimes showing surprise at the sudden presence or absence of 

an event or object. 

Pupils begin to respond consistently to familiar people, events and 

objects. They react to new activities and experiences, for example, 

becoming  excited or alarmed when a routine is broken. They begin 

to show interest in people, events and objects, for example, 

tracking objects briefly across their field of awareness. They accept 

and engage in coactive exploration, for example, lifting objects 

briefly towards the face in shared investigations.  

Pupils begin to be proactive in their interactions. They 

communicate consistent preferences and affective responses, for 

example, showing a desire to hold a favourite object. They 

recognise familiar people, events and objects, for example, looking 

towards their own lunch box when offered a selection. They 

perform actions, often by trial and improvement, and they 

remember learned responses over short periods of time, for 

example, repeating an action with a familiar item of equipment. 

They cooperate with shared exploration and supported 

participation, for example, handling and feeling the texture of 

objects passed to them. 

Pupils begin to communicate intentionally. They seek attention 

through eye contact, gesture or action. They request events or 

activities, for example, pushing an item of equipment towards a 

member of staff. They participate in shared activities with less 

support. They sustain concentration for short periods. They explore 

materials in increasingly complex ways, for example, banging or 

rubbing objects together. They observe the results of their own 

actions with interest, for example, as they throw or drop objects on 

to different surfaces. They remember learned responses over more 

extended periods, for example, remembering how to activate a 

pop-up object from a previous lesson.  

Pupils use emerging conventional communication. They greet 

known people and may initiate interactions and activities, for 

example, dropping objects to prompt interventions from adults. 

They can remember learned responses over increasing periods of 

time and may anticipate known events, for example, collecting 

coats and bags at the end of the school day. They may respond to 

options and choices with actions or gestures, for example, pointing 

to or giving one object rather than another. They actively explore 

objects and events for more extended periods, for example, 

manipulating objects in piles, groups or stacks. They apply potential 

solutions systematically to problems, for example, using items of 

equipment purposefully and appropriately 
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Maths: Using and Applying 

P4 P5 P6 P7 P8 

Pupils are aware of cause and effects in 
familiar mathematical activities, for 
example, knowing that in a role-play shop 
a coin can be exchanged for an item; 
hitting a mathematical shape on a concept 
keyboard to make it appear on the screen. 
Pupils show awareness of changes in 
shape, position or quantity, for example, 
grouping objects that have similar key 
features such as shape; creating very 
simple sequences of light or sound using 
switched equipment; recalling an object 
which has been placed out of sight. They 
anticipate, follow and join in familiar 
activities when given a contextual clue, for 
example, anticipating the next chorus or 
action in songs and rhymes; matching 
cakes to plates 

Pupils sort or match objects or 
pictures by recognising similarities, 
for example, matching shoes or 
socks by placing next to one placed 
by an adult; find matching pairs 
from a collection of pictures; 
collecting objects given one 
criterion, eg blue or big. They make 
sets that have the same small 
number of objects in each, for 
example, distributing sweets into 
containers so that there are one or 
two in each. They solve simple 
problems practically, for example, 
selecting appropriate containers 
for items of different sizes; 
checking there is a knife for every 
fork. 

Pupils sort objects 
and materials 
according to a given 
criteria, for example, 
sorting footballs into 
a net and table tennis 
balls into a box. They 
copy simple patterns 
or sequences, for 
example, copying a 
drumbeat; copying a 
simple pattern of 
repeated movements; 
copying a pattern of 
large and small cups. 

Pupils complete a range of 
classification activities using a 
given criterion, for example, 
sorting a pile of coins by size, 
colour or shape; sorting all the 
blue Wellington boots; sorting all 
the size 6 shoes. They identify 
when an object is different and 
does not belong to a given 
familiar category, for example, 
removing odd items from sets; 
collecting items into sorting 
boxes or drawers. They respond 
appropriately to key vocabulary 
and questions, for example, ‘How 
many?’ 

Pupils talk about, recognise and copy simple repeating patterns 
and sequences, for example, recognising and describing simple 
repeating patterns on textiles or necklaces from different 
cultures; recognising and describing a pattern of socks on a 
line; joining in a pattern of hand claps; talking about and 
copying patterns such as beats in familiar music; shapes made 
by hand and feet in damp sand; sponge prints. Pupils use their 
developing mathematical understanding of counting up to ten 
to solve simple problems encountered in play, games or other 
work, for example, using tokens or marks to tally events or 
scoring in games; counting in the school environment; using 
ordinal words to describe positions and turns. Pupils make 
simple estimates, for example, estimating the number of cubes 
that will fit into a box or the number of strides across a room 

 

Maths: Number 

P4 P5 P6 P7 P8 

Show an 
awareness of 
number 
activities and 
counting (eg 
copying some 
actions during 
number rhymes, 
songs and 
number games; 
following a 
sequence of 
pictures or 
numbers as 
indicated by a 
known person 
during number 
rhymes and 
songs.) 

Respond to and join in with 
familiar number rhymes, 
stories, songs and games, 
(eg. using a series of actions 
during the singing of a familiar 
song; joining in by saying, 
signing or indicating at least 
one of the numbers in a 
familiar number rhyme.) 

Indicate one or two (eg. by 

using eye pointing, blinks, 
gestures or any other means to 
indicate one or two, as 
required).  

Demonstrate that they are 
aware of contrasting 
quantities (eg. ‘one’ and ‘lots’ 

by making groups of one or lots 
of food items on plates) 

Demonstrate an understanding of one-
to-one correspondence in a range of 
contexts (eg. matching objects such as cups 

to saucers, straws to drink cartons).  
Join in rote counting up to five (eg 
saying or signing number names to 5 in 
counting activities).  

Count reliably to three, make sets of up 
to three objects and use numbers to 
three in familiar activities and games, 
(eg, touching one, two, three items as an 
adult counts, counting toys or pictures, 
counting out sets of three objects) 
Demonstrate an understanding the 
concept of ‘more’ (eg  indicating that more 

cups, counters, food items are required).  

Join in with new number rhymes, 
songs, stories and games. 

Join in rote counting to 10, (eg saying or 

signing number names to 10 in counting 

activities).  
Count at least 5 objects reliably (eg candles 
on a cake, bricks in a tower). 

Recognise numerals from 1 to 5 and 
understand that each represents a 
constant number or amount (eg putting 
correct number of objects (1 to 5) into 
containers marked with the numeral; collecting 
the correct number of items up to 5).  

Demonstrate an understanding of ‘less’ (eg 
indicating which bottle has less water in it).  
In practical situations they respond to ‘add 
one’ to a number of objects (eg responding to 

requests such as add one pencil to the pencils in 
the pot, add one sweet to the dish) 

Join in with rote counting to beyond 10 
Continue to rote count onwards from a given small number (eg 
continuing the rote count onwards in a game using dice and moving counters up 
to 10; continuing to say, sign or indicate the count aloud when adult begins 
counting the first two numbers). 

Recognise differences in quantity (eg. in comparing given sets of objects 
and saying which has more or less, which is the bigger group or smaller group).  

Recognise numerals from 1 to 9 and relate them to sets of objects (eg. 

labelling sets of objects with correct numerals). 

In practical situations they respond to ‘add one’ to or ‘take one away’ 
from a number of objects, (eg. adding one more to three objects in a box and 

say, sign or indicate how many are now in the box; at a cake sale saying, signing 
or indicating how many cakes are left when one is sold). 

Use ordinal numbers (first, second, third) when describing the position 
of objects, people or events 
Pupils estimate a small number (up to 10) and check by counting (eg 

suggesting numbers that can be checked by counting, guessing then counting 
the number of: pupils in a group; adults in the room; cups needed at break 
time). 
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Maths: Shape, Space and Measure 

P4 P5 P6 P7 P8 

Search for objects that 
have gone out of sight, 
hearing or touch, 
demonstrating the 
beginning of object 
permanence 
Match big objects and 
small objects 
Demonstrate interest in 
position and the 
relationship between 
objects 

Search intentionally for objects in 
their usual place, for example, going 
to the mathematics shelf for the box 
of shapes.  
Find big and small objects on request 
Compare the overall size of one 
object with another where there is a 
marked difference (eg. indicate 
which of two shoes is the bigger). 
They explore the position of objects 
(placing objects in and out of 
containers, placing objects inside and 
outside a hoop, fitting as many 
objects as possible into a box). 

Search for objects not found in their 
usual place demonstrating their 
understanding of object permanence, 
(eg  looking for cups when they are 
not in their usual cupboard).  
Compare the overall size of one 
object with that of another where 
the difference is not great.  
Manipulate three-dimensional 
shapes, for example, putting shapes 
into a shape sorter, using 3D objects 
to build and manipulate in role-play, 
rolling a tube in a race with a partner. 
Show understanding of words, signs 
and symbols that describe positions, 
for example, responding to a request 
to put an object in, on, under or 
inside another object. 

Respond to ‘forwards’ and 
‘backwards’, for example, moving 
on request, recognising when a 
vehicle is moving forwards or 
backwards, moving a counter on a 
board game.  
Pick out described shapes from a 
collection, for example, picking out 
all the round shapes in the 
classroom, finding shapes with 
straight edges, fitting shapes into 
matching holes. 
Use familiar words in practical 
situations when they compare sizes 
and quantities, for example, using 
the words ‘heavy’ and ‘light’, 
’more’ and ‘ less’, ’enough’ or ‘not 
enough’ to compare objects or 
quantities. 

Compare objects directly, focusing on one dimension such 
as length or height where the difference is marked and can 
indicate ‘the long one’ or ‘the tall one’,  
Show awareness of time, through some familiarity with 
names of the days of the week and significant times in their 
day, such as meal times, bed times, for example, ordering 
events in their day on a visual daily timetable, 
understanding and using names of days of the week, ‘no 
school on Saturday or Sunday, swimming on Wednesday’. 
Respond to mathematical vocabulary such as ‘straight’, 
‘circle’, ‘larger’ to describe the shape and size of solids and 
flat shapes 
Describe shapes in simple models, pictures and patterns, 
for example, stamping shapes in sand and describing them, 
using a set of flat shapes to make pictures or patterns, 
naming some of the shapes used, identifying specific 
shapes from pictures, simple models or patterns 
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